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News 
• Memorial  Service for Paul M. Li, F i rst D irector of  CJER 

• Jud ic ial  Balance: Lessons for Law and Life 

• New Resource on Continuity of Operations for Courts 

•SJINews 

• Transit ions 

• From the President 

Resources 
• Picture this: Strategi es for communicat ing d ata to decis ion makers 

by Carol L. Weaver and Diane Converse 

Vol ume 23 • Number 4 

The judicial branch, including judicial education, is heavily dependent upon both the availability of reliable data and the capacity of key 
decision makers to make sound decisions using that data. As a judicial educator, you probably work with multiple groups of stakeholders to 
make important decisions related to judicial education programs and services. Have you recently asked a group of stakeholders to make 
decisions about program offerings based on enrollments? more > 

• Does Transformat ional Learning have a place in  judicial educat ion? 
by Patricia A. Lawler, Ed.D 

Professional developers are constantly seeking effective and efficient strategies to enhance learning. This is especially true for judicial 
educators from across the US as I found out in August at the NASJE Annual Meeting in Philadelphia. Called upon to present a session on 
recent perspectives on Transformative Learning and its place in professional development, I outlined recent writings on theory and practical 
strategies and engaged the session participants in discussing applications to their practice. more> 

• Evaluat ing Judicial  Education and Judicial  Edu cat ion O rganizat ions: A Practical Gu ide for Measuring 
Courts' Performance 
by Thomas Nelson Langhorne, Esquire 

Judicial organizations face increasing pressures to objectively demonstrate programmatic effectiveness and efficiencies. As a conse quence, 
courts must prove that resources devoted to judicial branch education actually yield demonstrable, desirable outcomes. With increasing 
incidence, courts' inability to do so subjects courts' policy makers and judicial educators to critical public scrutiny and terminated funding. 
This paper describes practical and affordable methods by which courts can determine what programs should be evaluated and how to 
evaluate them. more > 

Features 
·Court Security: A New Front ier  For Judicial Educators 

by Hon. Lee Sinclair 

A shooting had occurred in Atlanta. CNN had relayed the information to my office. I immediately phoned CNN. Yes, there have been several 
people murdered inside the Fulton County courthouse. Within minutes my office was deluged with national media wanting to discuss this 
unthinkable tragedy. Judge Rowland Barnes and court reporter Julie Ann Brandau were murdered as they sat in a Fulton County courtroom. 
The assailant overpowered a deputy while on the way to court. more > 

• Thiagi  Newsletter 
Links to the latest issues of the Thiagi Gameletter --seriously fun activities for trainers, facilitators, performance consultants, and 
managers. more > 

• GET IT WRITE: To Spl i t  o r  Not to Spl i t  Infini tives? 
by Nancy L. Tuten, PhD, and Gayle R. Swanson, PhD 

Most of us were taught (if we were taught grammar at all) never to split infinitives, but writers have been splitting them anyway-even long 
before the creators of the Star Trek series provided us with the often -quoted phrase "to boldly go where no man has gone before." Those of 
us who were taught that the split infinitive is anathema might well benefit from examining the origins of this rule and considering cases where 
we might, with good reason, be excused for ignoring it. more> 

• GET IT WRITE: Using the  Verb Include to Preface a List 
b y  Nancy L. Tuten, PhD, and GayleR. Swanson, PhD 

We should use the verb include to preface a list that is not exhaustive-that is, one naming only a limited number of the items that could 
possibly be named in the particular context. We should use the appropriate form of the verb to be (e.g., is/are, was/were, will be, has/have 
been) to preface a list that is exhaustive-that is, one naming all of the items that are possible to name in the particular context. more > 

Conference Review 
• Working the Planni ng Table for Judicial  Edu cat ion 

by Lee Ann Barnhardt 

In the opening plenary session Dr. Ronald Cervero encouraged judicial educators to plan responsibly for judicial education by thinking 
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politically. rmm>> 

• !:dl)�_�ionit�. Str�J�g_ic::J..e a(l�rshJRioQl 
by Lee Ann Barnhardt 

Elizabeth Evans, education administrator for the Trial Courts of Maricopa County in Arizona, discussed how her office looks at education 
more broadly than a training function by pairing strategic planning and education. »J9I�? 

• PJ�oary���sJoJ! 
by Melody Luetkehans 

Almost everyone in the room had heard parts of the story. Those that sat through the previous night's movie knew most of the facts, at least 
those facts as seen through the eyes of Moises Kaufman, who wrote and directed The Laramie Project, the 2002 movie about the murder. 

• !..iy� an.d.��tJ,.iv�.'?' .Afil.Qiit�t�g_l;)is�y��io!1.9i th�.£11rn.I!J!lJ,.ar_a.m� . .EroJ�c;:1 
by Kelly Tait 

Movies can reach viewers at their cores, creating the potential for a deeper understanding of issues and perspectives. In looking at how film 
can be used to teach diversity issues in judicial education sessions, participants at NASJE's 2008 Annual Conference joined in a facilitated 
discussion of The Laramie Project. mox, ::-

• Ih�J�olf3_oUY�Hc;:iaLEdl!<::at<:>rs ���l�!lns.E.oreJgn_l,._ang.Yag� lnt�mrf3J�rs 
by Cheryl Lyngar 

Franny M. Haney, Manager of Judicial Branch Education in the Administrative Office of the Courts in Delaware and the Director of 
Delaware's Certified I nterpreters' Program and Catalina J. Natalini, a Certified I nterpreter also from Delaware presented information and 
facts on using certified interpreters in court. m9.rn . .> 

• Mo_d.�LC!J.r.ric_Y1Y.m O.!unorrs1r.atiqn :  Qff�.dngil_.S.yc;:c;:��sfyi_S�lf:..��.Rf9_s.�_nt�.d .. i.Jtlgant Program 
by Lee Ann Barnhardt 

The Courtroom Curriculum introduced at a National Judicial Conference on Leadership, Education and Courtroom Best Practices in Self­
Represented Litigation at Harvard in 2007 was modeled by Judge Karen Adams in "Offering a Successful Self Represented Litigant 
Program." IJ)_QTQ.?: 

• ExQ.�ri�ntiaLE:;c;tyc;:;aUon. in A<::t.i.o.IJ 
by Kelty Tait 

A lively session on experiential education was conducted by Maggie Cimino, CJER Supervising Education Specialist, at NASJE's 2008 
Annual Conference in Philadelphia. The benefits of interactive learning and many experiential learning techniques were illuminated through a 
series of activities and discussions mQfEi>. 

• ModE�.LCurrj�yh.JmJ�!'tm.onstriltiooJj�_Qffic�Jo_r_Yl<::tim�_qLCrime._Jf.P_M�d_yj�_C..Y.r.rlc;:.YJ.Ym 
by Cheryl Lyngar 

Ms. Trudy Gregorie, Ms. Denise Dancy and Mr. Kevin Bowling were all present to unveil a new educational tool for judges and court 
personnel as well as other professionals who seek to improve the treatment of crime victims throughout the court and probation processes. 

• C.onti.nuin.s.Jl!�.01�1ogy� 
by Michael Roosevelt 

On March 18, 2008, Senator and presidential candidate Barack Obama delivered a major speech on race and race relations, "A More 
Perfect Union." The speech attempted to capture the complexity of race and racism and asked every American to continue a dialogue on 
race. m9J.I.L.? 

• I.�..J;_hn oJ.ogy��j1_J.,�arnln.s.Io_oJ 
by Joseph Sawyer 

As judicial educators, we all know that the use of technology in the classroom has become ubiquitous. Unfortunately, technology does not 
always enhance an educational presentation. During the recent NASJE annual conference in August, I had the opportunity to discuss the 
effective use of classroom technology. mw<l:.>. 

• Ib�Jnt�rr�tat.LQrt.§!:lj_p_of .Pr9.f?s�LQn�L<It:lli __ P_e.rJQIJJJLg.roMI:! 
by Lee Ann Barnhardt 

Is the boundary between your professional work and personal life becoming blurred? Have you stopped addressing your own need for 
professional growth and development? Dr. Cathy Zeph from Loyola University discussed these and other issues facing professionals in a 
complex world in the closing plenary of the NASJE Annual Conference. m<>L!:!:> 
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News 

• Mem o ria! S ervic e  for Paul M U 

Judic ia l  Educati o n  Leader  La i d  Fou ndation for Cal i forn ia  C o u rts' 

Statewide Edu catio n  Pro g ram 

• J udicia l  Ba lance 

• New Res o urce o n  

Opera tions for  Courts 

• S J INews 

San Francisco- A memor ia l  service was he ld on Satu rday, Ju ly  26, 2008 • Tran s ition s  

for M r .  Pau l  M .  L i ,  t h e  fi rst d i rector o f  t h e  Center for J u d ic ia l  Educat ion and 
• From the President 

Research (CJ E R) ,  who d ied on J u ly 12, after a b rief battle with cancer.  He 

was 70 years of age.  The service was he ld  at Mr .  L i 's  home i n  Tucson ,  Arizona .  

of 

"Paul L i  was a g iant  in the early h istory of j ud ic ia l  adm in istrat ion and was a groundbreak ing leader in j ud icia l  

educat ion ,"  stated Mr .  W i l l iam C .  Vickery, Adm in istrative D i rector of the Courts . "As d i rector of  the Center for J u d ic ia l  

Educat ion and  Research , Pau l  la id  the fou ndat ion not on ly for exce l lent  j ud ic ia l  educat ion i n  Cal iforn ia-wh ich became 

recogn ized as  the best p rogram of its k ind i n  the nat ion-but a lso as a program that i s  emu lated i n  other states and 

countries throughout the worl d . "  

"Today, our  j ud ic ia l  education program contin ues to  respond to  the  needs of  the  courts , for example ,  i n  t he  new a reas 

of science and technology,  and a lso offers re levant jud ic ia l  educat ion programs for cou rt managers and staff." M r. 

Vickery cont in ued ,  "Cal ifo rn ia's educat ion program has a lso expanded to inc lude new partnersh ips with othe r  states 

and with i nst i tut ions of h igher  learn i ng ." 

"Paul  L i  was a true pioneer and a v is ionary i n  the fie ld  of j ud ic ia l  educat ion ,"  sa id Court of Appeal Justice Rona ld  B .  

Robie ,  of the Th i rd Appe l late D istrict, who current ly cha i rs the Govern ing  Committee of CJER.  "As the fi rst d i rector of 

CJER,  he he lped bu i l d  a p rogram that g rew from the Jud ic ia l  Co l lege and a coup le  of i nstitutes to a comprehens ive set 

of programs,  pub l i cat ions ,  and other  educat ional resources . CJ E R  has long been seen as a model for j ud ic ia l  

educat ion i n  other states ,  and  Ca l iforn ia  j udges a re most g ratefu l for h is contribut ions ."  

" In  add it ion to h i s  leadersh i p  i n  the Cal ifo rn ia j ud ic ia l  b ranch as d i rector of CJ ER,  Pau l  L i  was one of the fou n de rs of 

the Nat iona l  Associat ion of State J u d ic ia l  Educators , serv ing on  the board of d i rectors and as i ts president ,"  sa id Dr .  

D iane E .  Cowdrey, who is  the current  d i rector of what is now the AOC Education D iv is ion/CJER .  "He was a g u i d i n g  

Force beh i nd  t h e  g rowth o f  jud ic ia l  educat ion th roughout  the Un ited States a n d  the evo lut ion o f  j ud ic ia l  educat ion  as a 

recogn ized p rofess io n .  H e  generously supported other j ud ic ia l  educators a round the cou ntry seeking assistance i n  

deve lop ing the i r  own state j ud ic ia l  educat ion programs." 

In 1 973, the Jud ic ia l  Counci l  of Ca l iforn ia  and  the Cal iforn ia J udges Associat ion created CJ ER,  which later became 

the Educat ion D iv is ion/CJ E R  of  t he  Adm in istrative Office o f  t he  Courts (AOC) .  The  creation o f  CJ E R  was mode led  

3fter a 1 97 1  agreement between  the State Bar of  Cal iforn ia  and  the Board of  Regents of the  Un ivers i ty of  Cal ifo rn i a  to 

::>erpetuate the Conti n u i ng  Educat ion of the Bar (CEB)  for attorney education . 

Mr. U served as the first d i rector of CJ E R  for a lmost 20 years , from Ju ly  1 ,  1 973 ,  u nt i l  he  ret i red i n  1 993 . He p layed  a 

<.ey role ,  as a staff attorney at the AOC at the t ime ,  in p lann ing  and design ing  the structure of CJ ER ,  bu i l d i ng  s u pport 

3mong members of the j ud i ciary, and  writ ing the fina l  p roposal that was approved by the Jud ic ia l  Counci l .  The CJ E R  

3overn ing  Committee ,  wh ich became a n  advisory committee to the Jud ic ia l  Counc i l  i n  1 993 ,  was charged with 
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" improving the adm i n istrat ion of justice th rough comprehens ive and  qua l i ty educat ion and  tra i n i ng  for j ud ic ia l  officers 

and other j ud ic ia l  b ranch personne l . "  

Under  Mr .  L i 's leadersh ip, CJ E R  became a mode l  for j u d ic ia l  education programs in  other  states and countries .  Due  to 

h i s  expert ise in the fie ld , Mr .  Li served as a j ud ic ia l  educat ion consu l tant  for severa l states and in more than 20 

countr ies . 

He was a found ing  member ,  i n  1974, of the Nat ional  Associat ion of State J ud ic ia l  Educators (NASJ E) ,  serv ing  as  a 

d i rector ( 1974 - 1976), v ice-pres ident ( 1976- 1978), and  p res ident  ( 1978 - 1980). He was honored by the NAS J E  Board 

of D irectors with the t it le of Jud ic ia l  Educator Emeritus i n  1993, the first so honored . I n  add it ion , he  was a lectu rer  and 

princ ipa l  consu ltant for the first ( 1985), second ( 1987), and th i rd ( 1989) Conferences of  Ch ief Just ices of  As ia  and  the 

Western Pacific ,  as wel l  as for the fi rst ( 1985), second ( 1986), and th i rd ( 1988) Conferences of  Court Adm i n istrators of 

Asia and  the Western Pacif ic. 

Mr. L i  was a frequent  speake r  on j ud ic ia l  education , i nc lud i ng  at the I n ternationa l  Conference of Ch ief Just ices of 

Supreme Courts in  1990 and severa l conference programs of the Nat ional  Associat ion of State Jud ic ia l  Educators and 

the Associat ion of  Cont inu i n g  Lega l  Educat ion Adm i n istrators . He a lso authored severa l  a rt ic les on  j ud ic ia l  educat ion ,  

incl ud i ng  "Judges Schools i n  the Modern Worl d , "  pub l i shed i n  Jud icature i n  1993. 

Mr.  Li was a member of the American Bar Associat ion , the Asian-American Bar Associat ion of the Greater Bay Area 

(vice-p res ident ,  1976 - 1977; board of d i rectors , 1975 - 1978), the Benchbook Committee of the Nat ional  Conference of 

State Tria( J udges,  the N at iona l  Jud icia l  Col lege Board of D i rectors ( 1975 - 1978), the San Francisco Crim ina l  J u st ice 

Counc i l  ( 197 1- 1973), and the D iab lo Val ley Montessori School Board , Lafayette , Cal iforn ia (pres ident ,  1969 - 1972). 

Before he was appo in ted d i rector of CJ ER ,  Mr .  Li served as the first ass istant legal  d irector ( 1972 - 1973) and the fi rst 

As ian-American staff attorney ( 1965- 1972) at the AOC . He worked i n  private l aw practice in P i ttsburg h ,  Pennsy lvan ia  

( 1964 - 1965), and received h is LL .B .  degree in 1964 from Duquesne Un ivers ity School of  Law and h is bache lor 's 

degree from Marykno l l  Col lege .  He  a lso attended Golden Gate Un ivers ity's M BA program ( 1966-1967) and M a rykno l l  

Novit iate ( 1960 - 196 1 ) . 

Mr .  Li was born i n  1938 i n  Hong Kong .  He is survived by h is wife Shu-Ti , and by two daughters , Mary Theresa and  

Mary Pamela ,  and  one son , M ichael Edward , and by  seven g randch i l d ren . 

The Judicial Council is the policymaking body of the California courts, the largest court system in the nation. Under the leadership of the Chief 
Justice and in accordance with the California Constitution, the council is responsible for ensuring the consistent, independent, impartial, and 

accessible administration of justice. The A dministrative Office of the Courts carries out the official actions of the council and promotes leadership 
and excellence in court administration. Lynn Holton Public Information Officer Judicial Council of California - Administrative Office of the Courts 

455 Golden Gate Avenue San Francisco, California 94102 415-865-7726 
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News 

J u d ic i a l  Ba l a n ce:  Lesso n s  for L aw a n d  L i fe 

Visit http://www .in.gov/judiciary/balance/4-1.html to read the fol lowing 

art icles .  

Bedside Man ner o n  the Bench 

News 

• Memorial Service for Paul M. Li 

• Judicial Balance 

• New Resource on Continuity of 

Operations for Courts 

• SJINews 

• Transitions 

Mother Teresa in a b lack robe or Judge Judy? What is your  role  as a judge? • From the President 
Common courtesy is a lways de rigueu r, but  sometimes you need harsh 

words at your d isposal- without fear of d iscip l i ne. P lease see, "Mother Teresa i n  A Black Robe or  Pavlov? What I s  Our 

Job As Judges?" by Jeff Tolman ,  Bar News, Wash ington State Bar Associat ion ,  June 2008 . 

The Pressure Cooker 

Pressu re happens ,  especia l ly  in the legal  p rofess ion .  Dr .  Wenona Barnes shares seven eye-open ing m istakes we make 

when under pressure. Avoi d  them ,  and he lp yourself when you need it most. P lease see ,  "Mistakes We Make U nder  

Pressu re," by  Dr .  Wenona R .  Barnes, Oklahoma Bar  Journa l ,  May 2008. 

Determined to Serve 

You can 't hear too many i nsp i rationa l  j u ror  stor ies ,  especia l ly  if you haven 't seen an enthusiastic j u ror for months. Th is  

up l ift ing account  i s  about  a d i sab led 2 1 -year-o ld and what he cons iders the privi l ege of  civic duty .  Please see, "One 

Juror's Determi nation to Serve, "  by David Ha lpern , Texas Bar Journa l ,  J u ly 2008 . courts . IN. gov/ba lance/stories/4-

1 /3 . htm l Burnout Emotiona l  exhaust ion , depersonal ization , and a reduced sense of accompl ishment define burnout .  If 

th is  describes you , i t 's time  to examine your c i rcumstances and your persona l i ty .  Avoid  burnout, and save your  san i ty .  

P lease see, "A Lawyer's G u ide To Dea l ing  With Burnout ," by  Ami ram E lwork, Lawyerswithdepression .com .  

Pers ist in  Professionalism 

Professiona l i sm between j udges ,  l awyers, and the pub l ic  i s  crit ica l .  Richard Vangel i sti focuses on steps to  take when 

faced with others' unprofessional conduct. You can respond professiona l ly wh i le  remain ing effective, and create a 

relationsh ip  for better dea l i ngs i n  the future. P lease see, "On Professiona l ism:  Professional  Strateg ies for Dea l i ng  With 

Others' Conduct , "  by Richard J. Vangel i st i ,  Oregon State Bar Bu l let in ,  May 2008. cou rts . IN.gov/balance/stories/4-

1 /S. htm l As Low As It Gets You know someone- perhaps yourself- who strugg les with mental i l l ness and its 

devastating effects on personal and professional  l ife. Here, one courageous man shares his jou rney in to i l l ness and , 

fina l ly, h is  acceptance of treatment .  No " low" i s  too l ow for help .  P lease see, "Lower Than A Snake's Bel ly ," by 

Anonymous,  M ich igan Bar Journal , May 2008 . 
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B alance:  Volume 4 , Issue 1 :  September 2008 

September 2008 JUDICIAL CONFERENCE OF INDIANA Volume 4, Issue 1 

As the nation enters the final moments of a Presidential campaign, we find ourselves 

experiencing in parallel an every-state examination of new model rules of ethics for American 

judges. Thus, the present debates focus both on the institutional role of courts and on the 

activities of the men and women who serve as adjudicators. All this is plain for pundits and 

participants to see. 

What is not so plain is the challenge that individual judges face in organizing their lives and 

pursuing their careers in ways that bring good repute to their offices and themselves. This 

newsletter seeks to provide judges with the best modern thinking and commentary on how 

they might do this successfully. We hope that American judges find it useful and that judges 

will take the time to share their insights and ideas with our editor. 

Bed s id e  M a n n e r  o n  the Ben ch 
Mother Teresa in a b lack robe or Judge J udy? 
What is  you r  ro le as a j udge? Common cou rtesy 
is a lways de  r igueur ,  but somet imes you need 
harsh word s  at you r  d isposal- without fear  of 
d iscip l i ne .  P lease see, "Mother Teresa in A 
Black Robe or Pavlov? What Is Our  Job As 
Judges?" by Jeff Tolman , Bar News, 
Wash ington State Bar  Associat ion , June  2008. 

courts.IN .gov/balance/stories/4-1 /1.html 

Determ i ne d  to Serve 
You can't hear too many insp i rationa l  j u ro r  
stories ,  especia l l y  if you  haven' t  seen an 
enthus iast ic j u ro r  for months .  Th is  up l ifting  
account  is about  a d isab led 2 1 -year-ol d  and  
what he cons iders the privilege of  civ ic d uty. 
P lease see, "One J u ror's Determ inat ion to 
Serve ,"  by David Ha lpern ,  Texas Bar Journal, 
Ju l y  2008 . 

lltto : /  /www .in . gov /iudiciarv/balance/ 4 - 1 .html 

Randall T. Shepard , 

Chief Justice of Indiana 

The P re ss u re C ooke r  
Pressu re happens ,  especia l l y  i n  the legal 
profess ion . D r. Wenona Barnes shares seven 
eye-open ing  m istakes we make when under  
pressu re .  Avoid  them ,  and he lp  yourself when 
you need i t  most. P lease see , "M istakes We 
Make Under  Pressure ,"  by Dr .  Wenona R.  
Barnes ,  Oklahoma Bar Journal, May 2008 . 

courts.IN .gov/balance/stories/4-1 /2.html 

Bur n o u t  
Emotional exhaustion , depersona l i zation ,  a n d  a 
reduced sense of accomp l ishment define 
burnout .  I f  th is  describes you ,  i t 's  t ime to 
examine  you r  c i rcumstances and  your 
persona l i ty .  Avoi d  burnout ,  and  save your san ity . 
P lease see, "A Lawyer's G u ide  To Dea l i ng  With 
Bu rnout , "  by Ami ram E lwork, 
Lawyerswithdepression. com. 
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Balance : Volume 4 , Issue 1 :  September 2008 

courts.IN .gov/balance/stories/4-1/3.html 

P ersist i n  P rofessio n a l i s m  
Profess iona l ism between j udges ,  l awyers , a n d  
the pub l ic is  cri t ica l .  R ichard Vangel ist i  focuses 
on steps to take when faced with others ' 
unprofessional  cond uct. You can respond 
profess iona l ly  wh i le  rema in ing effective, and 
create a relat ionsh ip  for better dea l i ngs i n  the 
future .  P lease see ,  "On P rofessiona l i sm :  
Profess iona l  Strateg ies for Deal i ng  With Others '  
Cond uct," by  Richard J .  Vangel ist i , Oregon State 
Bar Bulletin, May 2008 .  

courts.IN .gov/balance/stories/4-1 /5.html 

courts.IN .gov/balance/stories/4-1 /4.html 

As Low As I t  Gets 
You know someone- perhaps yourself- who 
strugg les with mental i l lness and its devastat ing 
effects on persona l  and profess iona l  l ife . Here ,  
one  courageous man  shares h is journey i n to 
i l lness and ,  fina l ly ,  h i s  acceptance of treatment .  
N o  " low" i s  too low for help. P lease see , "Lower 
Than A Snake's Bel ly ,"  by Anonymous ,  Michigan 
Bar Journal, May 2008.  

courts.IN .gov/balance/stories/4-1 /6. html 

Email Editor ! Indiana Judicial Center 1 Newsletter Archive 

© Copyright 2008. All Rights Reserved. 
Indiana Judicial Center, Indiana Judicial Conference Committee on Ethics and Professionalism. 

Page 2 of 2 

11 /14 /?00R 



NASJE News, Fall 2008 

NASJENews Quarterly 
f ,  

r: f:'c lor \lilCl' 

I ndex I News I Resources I Features I Post-Confe rence Review I Comments? 

News 

New Res o u rc e  on C o n t i n u it y  o f  O p e rat i o n s  for C o u rts 

Last year, the Nat ional  Center for State Courts announced a new Web s i te 

and G u ide  for Conti n u i ty of Operat ions (COOP) p lann ing  for courts . The 

website has been updated with a new on l i ne  cou rse that augments and 

re info rces the informat ion p rovided i n  the COOP P lann ing  Gu ide .  

The course i ncl udes an i ntroduct ion ,  twelve modu les related to  d ifferent 

News 

• Memorial Service for Paul M. Li 

• Judicial Balance 

• New Resource on Conti nu ity of 

Operations for Courts 

• SJI News 

• Transitions 

• From the President 

components of COOP p lann ing ,  an eva luat ion , and a b i b l i og raphy .  Each of the modu les i nc ludes resource mater ia ls 

and a v ideo p resentat ion by an expert in the area (many of whom became experts after fac ing an  emergency 

themselves) .  

The course is  access ib le  at the NCSC website . NC SC  a lso p l ans  t o  provide t he  G u ide  and  video presentat ions  in  a 

DVD format for eas ier  use d ur ing presentat ions and educat iona l  sess ions . If you are in terested i n  obta i n i ng a copy of 

the DVD , p lease contact Pam Casey. 

Ret u rn to Top 

Copyrig h t  1999-2008, National  Associat ion of State Judic ia l  E ducators 

Contact Web Developer 

This  Website is updated quarterly by NASJ E. 

The o p i n i o n s  exp ressed herein do not necessari ly reflect the v iews of the Nat ional  Associat ion of State Judic ia l  E ducators. 
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News 

SJI News 

Read the October 2008 issue of E-SJ I News : PDF.  

Retu rn to Top 
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News 

Tran si t i o ns 

Please jo in  us  i n  welcom ing  the fol l owing new NASJ E  members : 

• Ms. An n K. Bader,  Deputy D i rector ,  New York State U n ified Court 

Progra m ,  D iv is ion of Grants & Program Development ,  New York, 

NY 

• Mr. Keith Camp,  D i rector, Ed ucat ion and P lann ing  D iv ision ,  

Adm in istrative Office of  the  Courts ,  Montgomery, AL  

News 

• Memorial Service for Paul M. Li 

• Judicial Balance 

• New Resource on Continuity of 

Operations for Courts 

• SJI News 

• Transitions 

• From the President 

• Ms. S a ra h  Fox, C I P  Tra in i ng  Special ist ,  New Hampsh i re Jud ic ia l  B ranch , Court Improvement Project, Concord , 

N H  

• Ms. Kristen H .  Mah l i n ,  Educat ion Specia l ist ,  Colorado Jud ic ia l  Department ,  State Court Adm i n istrator's Office, 

Denver, CO 

• Ms. Mary Agu irre S h a h i n ,  D irector  of Education ,  Utah J u d ic ia l  I nst itute, Adm i n istrative Office of the Courts, 

Salt Lake C ity, UT 

• Mr. Ken neth J.  Withers , D irector ,  J u d ic ia l  Educat ion and Content ,  The Second Conference, Phoen ix ,  AZ. 

• H o n .  Alice Yorke Soo H o n ,  Judge, J u d ic iary of Trin idad and Tobago, Port of Spa i n ,  Trin idad 

Return to Top 

Copyright  1999-2008, Nationa l  Associat ion of State Jud ic ia l  E d ucators 

Contact Web Devel oper 

This  Website is updated quarterly by NASJ E. 

The op in ions exp ressed herein do not  necessari ly reflect the v iews of the National Associat ion of State Jud ic ia l  Educators. 

1ttn : //nasi e.or2:/news/newsletter08 04/0 1-news05.php 

Page 1 of 1 

1 1/ 14/2008 



NASJE News, Fall 2008 

NASJENews Quarterly 
/: 11 the F for ' i lh'c' 1 9 -5 

I ndex I News I Resources I Features I Post-Conference Rev iew I Comments? 

News 
News 

From the P re s i d e n t  • Memorial Service for Paul M. Li 

by Claudia J. Fernandes 

Dear NASJ E Co l leagues -

• Judicial Balance 

• New Resource on Continuity of 

Operations for Courts 

• SJINews 
I wou ld  l i ke to than k  a l l  of you who made the 2008 

• Transitions 
annua l  conference in Ph i l ade lph ia ,  Pennsylvan ia  a 

• From the President 
great success .  As an associat ion of vol unteers , we 

rely  on our  members to p lan and  imp lement most 

of our activ i t ies,  and there i s  a long l i st of peopl e  to thank  for the annua l  conference.  

Marty S u l l ivan ,  the cha i r  of the education commi ttee and Stephen Fei ler ,  the d i rector of 

Pennsylvan ia 's education office top the l ist .  They were both ever-present along with the i r  

col l eagues a n d  staff tak ing care of every deta i l .  Kudos,  t o  a l l  the NASJE educat ion com mittee 
Claudia Fernandes members, the facu lty, and the staff of Pennsylvan ia 's education office who made th is  a l l  

poss ib le .  W e  thank everyone for the exceptiona l ly  wonderful program that we a l l  exper ienced i n  Ph i lade l ph i a .  The  

h istory of  our  country matched with the  h istory of  our  organ izat ion made the  program that much more mean ingfu l .  The 

annua l  banquet at the Const itut ion Center was a huge success and we had a wonderfu l t ime at the P res ident's 

Recept ion l isten i ng  to a g reat band and  experienc ing fabu lous  food . The Education Committee,  spent many h o u rs 

p lann i ng  the educat ion sess ions i n  an attempt to meet a l l  of the needs of our  d iverse aud ience . The Educat ion 

Committee received inva l uab le  he lp  from the D ivers ity Committee and  others i n  p lann ing education sess ions.  I n  

add it io n ,  Chr isty Tu l l ,  P res ident-E lect, headed p lann ing  for the Sunday Fundamenta ls  session ,  wh ich was wel l  

attended . 

1 wou l d  a lso l i ke to h i gh l ight  the efforts of the Fund  rais ing Committee . The reg istrat ion fees for our  annua l  con fe rence 

do  not cover a l l  of the costs of the conference and the Fundra is ing  Committee and others d id  an exce l lent  job  of 

securing  sponsors and  ven dors , thereby enab l ing us to keep our  reg istrat ion fee affordab le .  

NASJ E's com mittees are the back-bone of  our  o rgan izat ion , and  there i s  sti l l  t ime to jo in  commi ttees for 2008-2009 .  

P lease contact me at Clau d ia.fernandes@jud.ca.gov if you have any q uestions or  wou l d  l i ke to jo in  a com mittee .  

The l i st of  com mittee members on t h e  webs i te w i l l  be updated soon and  a l though many of you have offered to 

serve, I hope to hear from more of you in the n ext few weeks as we fina l i ze the rosters . We wou ld  l ike add it iona l  

members for the NAS J E  n ewsletter ,  the futures committee ,  the nominat ing committee and the webs ite and tec h no logy 

committees . P lease cons ider  becoming a member of  one of  these committees th is  year. 

The Board of D i rectors of NASJ E has decided that this com ing  year we wi l l  focus on  securing the fou ndat iona l  fun d ing  

for our  organ ization to ensure cont inu i ng  edu cat ion and  su pport of  our  current members i n  the jud icia l  educat ion  

commun ity. We want to  g ive back  to our  members and we encourage you  to  send us any ideas about  how NASJ E can 

support you in your job .  I wou l d  l i ke to hear from you . 

I am honored  to serve as the p res ident  of N ASJ E and I encourage you to contact me with any questions ,  com m e nts,  

or suggest ions throughout  the com ing  year .  Education is a jou rney not j ust a dest inat ion . 

tttp : //nasj e.org/news/newsletter0804/0 1 -news06 .php 
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NASJENews Quarterly 

by Carol L. Weaver and Diane Converse 

INTRODUCTION 
The j ud ic ia l  b ranch , i nc lud ing  j ud ic ia l  education ,  is h eavi ly dependent upon 
both the ava i l ab i l ity of rel iab le data and the capacity of  key decis ion 

Resol!rces 

• Picture this: str�t.>ni<' for 

communicating data to decision makers 

• Does Transformational have a 

educat.!on? 

Judicial Education and 
makers to make sound  decis ions us ing  that data . As a jud ic ia l  educator, Judicial Education 
you probably work with mu l tip le  groups of stakeho lders to make important 
decis ions related to j ud ic ia l  educat ion programs and serv ices. Have you 
recent ly asked a g roup of stakeho lders to make decis ions about p rogram offer ings based on enro l lments? Or, h ave 
you developed cost-comparisons of a l ternative program de l ivery strateg ies for others to cons ider? Developed a 
budget or grant proposal ?  These data-driven decis ion processes , and many others, can benefit from carefu l 
cons iderat ion about h ow data are p repared , p resented and d istributed to decis ion makers .  These efforts wi l l  i ncrease 
the l i ke l i hood that data are used to make key decis ions . Th is art ic le describes three key strateg ies for commun i cati ng  
quant i tative information to  g roups and p rovides concrete suggestions for improving  decis ion makers' perceived va l ue 
of the data and the i r  ab i l i ty to use i t .  Cons ider the fol l owing examp les of q uant i tat ive data you might  prepare for 
stakeho lder cons ideration : 

• Annual reports 

• Budget requests 
• Program evaluations 

• Demographic data 
• Feasibility studies 

• Trend analysis 
• Cost-benefit analysis 

• Per capita cost estimates 

• Long- and short-range plans 

• Equipment purchase 

• Program participation profiles 

DATA AN D DECISION MAKIN G  
Our exper ience has been that many decis ion makers tend t o  d istrust quantitative data a n d  may look on ly a t  the 
"bottom l ine" before making a decis ion . We are a lso aware that these decis ion makers are overwhe lmed with 
information of al l  types ,  a negative side effect of l iv ing in the i nformation age. Add it iona l ly ,  stakeho lders are asked to 
cons ider widely d ivergent k inds of data as they make d ecis ions related to j ud ic ia l  educat ion .  We know that some 
stakeho lders have both fam i l iar ity wi th and expertise i n  us ing the data presented . But  not a l l  stakeho lders are sim i l a rly 
ski l l ed . Even stakeho lders who regu la rly u t i l i ze quantitative data to make decis ions may find it d ifficu l t  to make 
mean ing  of data that are u n ique  to the p lann ing ,  conduct and eva luat ion of j ud ic ia l  education . 

Ind ividua l  d ifferences , such as l earn i ng  style and commun icat ion sty le ,  may a lso infl uence how stakeho lders p rocess 
data. Some may prefer the deta i l  fou n d  i n  tab les ,  wh i l e  others may prefer  trends or other  "b ig p icture" informat ion 
found in charts and g raphs .  Some may p refer a verbal  exp lanat ion rather than a written descri pt ion .  Others may want  
to view the data i n  m u lt ip le  formats . Lohr  (2003) stated that  success i n  today's world " req u i res sk i l l  i n  present i n g  and 
:::ommun icat in g ,  verba l ly  and  v isua l ly ,  s ince v isua ls  can condense vast amounts of  i nformation i nto formats that  a re 
easy to understand" (p .  7 ) .  J ud ic ia l  educators must cons ider how to effect ive ly  o rgan ize ,  d istribute and presen t  d ata to 
the i r  target aud ience if both carefu l and  honest decisions are to be made by stakeho lders .  

VISUALS A N D  G ROUP D ECISION MAKIN G  
3roup decis ion maki ng ,  whether i n  a n  educationa l  advisory board o r  a leg is lat ive comm ittee , i s  a process desi gned to 
)rovide the most effective poss ib le  governance for the organ izat ion. Quant i tat ive i nformation is  routine ly col lecte d ,  
:ma lyzed ,  formatted , d i stributed , presented , a n d  d iscussed b y  a variety o f  i nd ividua ls  with a variety o f  roles and  

ttp : /  /nasi e .org/news/newsletter08 04/02-resources0 1 .php 
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experience levels .  Bu t  what act ions can we take to improve the q uanti tative data that a re provided to these g roups of 
decis ion makers? These three factors were found  by Converse (2008) to i n fl u en ce the effectiveness of the d ecis ion 
mak ing process :  

Information Integrity - Quality and relevance of data; graphic integrity o f  the visual; expertise of those who prepare 

data; and credibility of presenters 

Information Layering - Use of combined formats, combined distribution techniques, combined presentation 

techniques, and providing "layers" of information from big picture to supporting detail 

Information Processing- Use of advanced distribution, presentation format that accommodates individual style, 

and group discussion to surface assumptions and develop meaning 

I nformatio n  I ntegrity 
As noted above, i n formation integr i ty i s  i n fl uenced by how accurately the data a re presented ,  how the d ata a re 
prepared for review ,  and the cred ib i l ity of the presenters . Resu lts from Converse's (2008) study suggested that the 
integr i ty of the in formation comes from fou r  areas :  the data i tself , how the select ion and analys is  of the data occurs , 
how the data a re formatted v isua l ly (the g raph ic  i nteg ri ty ) ,  and how the v isua ls a re p resented . 

An essent ia l  element of i nformation integrity is the source of the data (Kensicki , 2002) .  

As j ud ic ia l  edu cators , w e  must cult ivate the pract ice o f  us ing data that d erives from rel iab le  sources . Th is m a y  requ i re 
us to use better research strateg ies to gather rel iab le data or it may s imp ly  req u i re us  to carefu l l y  choose where we 
get the data we use. Kens icki 's work suggests that the aud ience's percept ions of the cred ib i l ity of the data source are 
crit ica l  to i n format ion i ntegrity (2002) .  G roup members are reassured when reviewing summary data if they know the 
sou rce of the data and consider that source to be  cred ib le  (Converse, 2008) .  

Wh i le none of us  wou l d  i n tentiona l ly  m isrepresent data , d ata can m is lead ing  if part icu lar  attent ion is not pa id to h ow 
the data are selected , formatted and presented . Do the sca les used in  a bar g raph p rovide an accurate dep iction  of 
the range of data ,  or do  the sca les truncate the range at either the top or bottom? Are a l l  data accounted for i n  a tab le 
or  has on ly selected data been inc luded? Are the statist ics that are computed to p rovide summaries of the d ata 
appropriate for the k ind and amount of data? 
Visua ls can be carefu l l y  constructed and presented to take advantage of what research has shown to work m ost 
effectively such as match ing  format to commun icat ion goal  (e.g .  showing trends with graphs) ,  us ing mu lt ip le  formats to 
commun icate the same d ata , us ing sca les appropr iately ,  reducing working  memory demands by us ing  effective 
label i ng  and d es ign elements such as l ine  and color , and cons istency between v isua ls and support ing  text . Care m ust 
be taken to match the g raph ic  to the overal l  commun ication p urpose and to use the appropriate des ign elements ,  
tak ing i nto account  the variety of i nd ividua l  interpretat ions o f  v isua l  elements .  Repetit ion and context a re importan t .  

I nformation Layering 
I n formation layering  i ncludes three strateg ies :  us ing comb ined formats in d isp lay ing quant itative i n formatio n ,  
comb in ing  d istribut ion and  presentat ion techn iques ,  a n d  prov id ing the i n fo rmat ion i n  d ifferent dens ity layers from the 
"b ig p icture" to the d eta i l  (Converse, 2008 ) .  These layering  ideas support and  take advantage of the d iversity of  sty les ,  
experience, a n d  i nterests of g roup  members . Us ing m u lt ip le  formats t o  commun icate the same data are espec ia l l y  
hel pfu l  when data are comp lex (Shah and Hoeffner, 2002 ) .  

F igure 1 p rovides an  examp le  o f  i n formation layerin g .  I t  shows financ ia l  i n formation i n  tabu lar a n d  g raph ic  form p l u s  
annotation with i n  t h e  same visua l . Th is v isua l  cou l d  be  supported with narrative text when d istributed a n d  add itiona l  
verbal expl anat ion when shared with stakeholders . 

Combin ing  d istribut ion techn iques was a lso found  by Converse (2008) to increase stakeholder access to data based 
on personal  format p reference and  ind iv idua l  variat ion in des ired process ing  t ime.  For example, can you d i str ibute 
data i n  advance of  a meet ing  us ing e-ma i l  and a l so make hard cop ies ava i lab le? Add it iona l  access m ig ht be  p rovid ed 
by posting the data on  an  i ntranet website. 

F ina l ly ,  i n format ion l ayer ing can be ach ieved by comb i n i ng  "b ig  p icture" items such as g raphs and charts with 
support ive d eta i l s  in tab les or support ing narratives . Th is  strategy also supports i n formation integr ity in that summary 
data are supported with d eta i ls  that can be u sed to verify the accuracy of the summary.  We know peop le  process 
i n formation very d ifferent ly .  Some want the big p ictu re fi rst to p rovide a frame of reference for the deta i l s  and  h ave a 
hard t ime copi ng  with deta i l s  unt i l  that fram e  is i n  p lace. Other peop le want the deta i l s  fi rst , wh ich they use to 
incrementa l l y  bu i l d  a larger  frame of reference. By present ing  quantitative data i n  mu l t ip le formats , we g ive members 
of our target aud ience a choice and  enab le them to access data in the i r  p referred manner .  
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Expenditures - Budget to Actual 2005 to 2007 

$400,000 

$300,000 

$200,000 

$100.000 

$0 

Budget $265.067 $350,000 

• Actual $250,124 $326.008 $375,030 

_[Annotation for 
2007 Notes to Budget -----1_-, key points. 
1: Actual exceeded budget due to higher than usual mifeage reimbursement 

Figure 1: Example of Layered Quantitative Data 

I nformation Process i n g  
The goal o f  p rovid i ng  stakeho lders with d ata is to  enab le  t he  g roup  to  make decis ions that benefit t he  organ izat io n .  
These decis ions are dependent upon the capacity o f  the g roup t o  process the i nformation they receive (Yuki, 2002) .  
Wh i le  both information i n tegrity and  i nformation layering  contr ibute to  i nformation p rocess ing ,  we must a lso 
strateg ica l ly  p lan  how the data we prepare and  d istribute wi l l  be processed by the g rou p .  

With in  the g roup ,  information process i ng  takes p lace on  two leve ls .  F i rst ,  the q u est ion i ng  a n d  shar ing o f  ideas among 
group members must occur .  I n  add it ion ,  i n d iv idua ls  must take i n  new i nformat ion a long with others' ideas and connect 
both to the i r  own ideas and  experiences . I nformation feeds the knowledge we use as a basis for ou r  decis ions and  
actions . V isua ls can stimu late i nformation processing  i n  add it ion to  prov id i ng  effective informat ion . V isua ls that s u pport 
psycho log ical learn i ng  processes accomp l i sh  several tasks . V isua ls focus attent ion on what's important ,  awaken pr ior  
knowledge i n  memory ,  avoi d  over load ing  working  memory ,  bu i l d  menta l  models i n  long-term memory, transfer  n ew 
knowledge and sk i l l s  to the job ,  and  prov ide motivat ion to cont inue l earn ing  (C lark & Lyons ,  2004 ) .  Accommodat in g  
i nd ividua l  d ifferences such a s  learn i ng  sty le ,  cu l tura l  backgroun d ,  a n d  l evel of pr ior knowledge i s  a lso a cons iderat ion 
i n  us ing v isua ls in  g roup  commun ications .  The commonly used tabu lar  presentation of financia l  i n formation can b e  
very dense and  confus ing  t o  those with l ittl e  quantitative experience or i nvolvement i n  its p reparat ion . 

We must a l low a group  of decis ion makers both opportun i ty and t ime to hear others' ideas and reflect on  the i r  own 
perspectives .  We may need to create a structure for th is  to happen through mu l t ip le  mechan isms . Whi le face-to-face 
meetings are i nfin ite ly va l u ab le  for d iscuss ion ,  some g roup members may also find  va lue  i n  conference ca l l s ,  
webcasts , threaded d iscussions ,  FAQ websites, or W IK I 's .  I t  is crit ical that a l l  members have equa l  access to  a l l  
discuss ion forums i n  o rder  to  preserve in tegr ity of  the  p rocess . 

Ski l led fac i l i tat ion of the p rocess is a lso cr it ica l .  I t  is important  to verba l ly  su rvey the impressions of the group and  
discuss how d ifferent people i nterpret t he  i nformation (Converse , 2008) .  P rov id ing  equa l  t ime for d iffer ing perspectives 
is a lso essent ia l . F ina l ly ,  the sk i l l ed  fac i l i tator must craft a strategy for trans it ion i ng  from d i scuss ion  to decision mak ing 
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that does not short-cut the information p rocess ing phase. 

RECOM M ENDATI ONS FOR P RACTICE 
Based on  ou r  experience and a rev iew of the l i terature and recent  research , i ncl ud i ng  the study  h igh l i ghted in th i s  
art ic le ,  we have created th i s  l ist of  concrete i deas that can he lp  j u d ic ia l  educators more effectively p repare , d i st ribu te, 
and present quantitative d ata prov ided to stakeho lders for use in decis ion mak ing processes .  

Preparation 

• Information in graphic forms appropriate to the content. 

• Scales are accurate; no portion of the visual is misleading. 

• Design does not overpower content with unnecessary visual elements. 

• Supporting detail includes all relevant reliability and validity information. 

• Combination of formats used. 

• Annotation and supporting narrative adjacent to charts, graphs, and tables. 

• Abbreviations, acronyms, codes explained. 

• Information prepared with different learning styles in mind. 

• Information prepared with different experience levels in mind. 

Distribut ion 

• Group members have equal access to the information. 

• Multiple distribution methods used. 

• Accessibility enhanced by using a web-based information sharing program for large or dispersed groups. 

• Information sent out in advance to allow additional individual processing time. 

Presentation 

• Credibility of speaker established; connection with material clear. 

• Source of the data re-stated. 

• Multiple presentation methods used. 

• Information presented in layers to include the big picture as well as selected detail. 

• New content connected to existing information or processes. 

• Visuals connect to larger purpose, mission, or other relevant context. 

Discussion 

• Back up detail or  content experts ready to  respond to  questions during discussion. 

• Discussion focused by re-stating the decision to be made and the purpose of the visuals provided. 

• Group discussion time included to take advantage of diversity of experience in the group. 

• Adequate mechanism in place for group members to ask questions. 

Converse (2008) 

CONCLUSION 
The accessib i l ity of q uantitative data can be enhanced by maxim izing  the information i ntegrity, l ayer ing the 
information ,  and  provid i ng  adequate process ing  t ime.  J u d ic ia l  educators have an opportun ity to s ign ificant ly impact the 
effectiveness of data-dr iven decis ion mak ing by add ing these strategies to the i r  tool box. As jud ic ia l  educat ion 
competes for l im ited resources and seeks to expand the qua l ity of i ts programs and services, an investment in how 
data are p repared ,  d istr ibu ted and  p rocessed may y iel d  a h igh return . 
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D oe s  Tran sform a t io n a l  L e a rn i n g  h ave a p l a ce i n  j u d i c i a l  
ed u c a t i on ?  
by Patricia A. Lawler, Ed. D.,  Widener University 

Resources 

• Picture this: Strategies for 

communi cating data to decision makers 

• Does Transformational Learning have a 

place in judicial education? 

Profess ional  developers a re constant ly seek ing effective and effic ient • Evaluating  Judicial Education and 

strateg ies to enhance learn i ng .  Th is  is  especia l ly  t rue for j ud ic ia l  educators Judicial Education Organ izations 
from across the US as I found  out  i n  August at the NASJ E Annua l  Meeting  

in  Ph i l ade lph ia .  Cal led upon to  present a sess ion on recent  perspectives on Transformative Learn ing and i t s  p lace i n  

:> rofess iona l  development ,  I out l ined recent  writ ings on theory and  practical strateg ies and engaged the  sess ion  

:>art ic ipants i n  d iscuss ing app l ications to the i r  practice . Th is  a rt ic le provides the opportun ity to  share the h i gh l i ghts of 

:h is  sess ion as wel l  my observations .  

::;harged with fac i l i tat ing the development of  educat ional opportun it ies for j udges , NASJE educators go beyond  

:;ontent  p rograms featu rin g  changes i n  substant ive and procedu ra l  l aw. Add it iona l  programs focus on professiona l  and  

)ersona l  sk i l l  development .  I n  both a reas, t he  Pr inc ip les and Standards of  Jud ic ia l  B ranch Education (Pr incip les and 

Standards} sets the  cr iter ia of  p ractice and a gu ide  for educators . S ince an important  tenet is "Jud ic ia l  branch 

)ersonne l  shou ld  regu lar ly part ic ipate th roughout  their careers i n  comprehens ive J B E  activit ies that enhance the i r  

)rofess iona l  and persona l  development" (Pr inc ip le I l l } then Transformative Learn ing  certain ly shou ld be used for 

'aci l itat ing change th rough learn i ng .  

Nhat d o  we  mean when we  tal k about  Transformative Learn ing? Reviewing both t he  semina l  works and recent  

·esearch , I see us ta l ki ng  a bout  learn i ng that goes beyond content  and sk i l l  l ea rn ing  to a crit ical examinat ion of our  

)ractice lead i ng  to  a lternat ive ways of  understand ing  what we do .  Remember that adu lts have a wealth of  exper ience ,  

)Oth posit ive and negative , that they bri ng  to  the i r  educat iona l  experiences . And  it is  important  to  po in t  ou t  t ha t  adu l t  

earners are u n ique  i n  the i r  capacity for crit ical reflection ,  t he  opportun i ty to  no t  on ly j ust th i n k  about the  world a round 

hem,  but  to assess the i r  understand ing  of it and ask if the i r  assu mpt ions ho ld true for the i r  present  s ituation .  Th is  

�uestion ing  of  assumption s  and exam in i ng  u nderly ing be l iefs he lps us  make sense of our  exper iences . For  examp le ,  

I was sitting i n  one o f  the first class meetings at the beginning o f  m y  doctoral work in adult education at Columbia 

University. Dr . Jack Mezirow was leading a discussion in which he forcefully directed questions about teaching and 

learning. He was pushing us to consider our own learning in unfamiliar ways. Regular answers weren't acceptable. I 

was initially confused, having assumed that since this was a program for adults about adult learning there would be 

more understanding and a humanistic approach. I also assumed that my degree would involve learning new 

techniques and scholarly research. Thinking about this opening session on my way back to Philadelphia, I suddenly 

realized that our main focus would not be on content, but on how we critically reflected on content and our practice, 

experiences, and assumptions about education. I soon found myself immersed in a series of disorienting dilemmas 

about who I was as an adult educator and a learner! In the following years, as I read Mezirow's ground breaking 

work on transformative learning I grew my own philosophy and practice around the core concepts, always eager to 

share them with others. In a similar way we see a legal education using the Socratic method to teach students to 

think like a lawyer providing a new perspective to guide students in their professional practice. Transformative 

learning goes a step further, with the process of critical reflection on current professional practice methods and 

assumptions. 

�s educators , why shou ld  we be in terested i n  Transformative Learn ing? Why i s  th is  important  to the practice of j u d ic ia l  

lducat ion? F i rst ,  let 's  cons ider  the educator, whether  it is  the jud ic ia l  educator deve lop ing a program and tra i n i ng  the 
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presenters , or  the facu l ty judges .  There are severa l q uestions we can ask: What a re we try ing to accompl ish? How do 

we faci l itate change? What experiences do  we and our  learners br ing to the educat ional  event? How d o  we learn? 

What impact w i l l  ou r  learn i ng  h ave on ou r  p rofess iona l  p ractice? These q uest ions beg i n  the transformative p rocess by 

encourag ing  us to th i n k  beyond the content and the log ist ics and focus on  the learner and learn i ng  outcomes . I 

strong ly  bel ieve we cannot fac i l itate Transformative Learn i ng  without experienc ing it ourselves and apply ing it to our  

own p ractice . Th i s  i s  not an  easy th ing to do ,  as  we saw above i n  my example .  Our  own Transformative Learn i ng  

broadens ou r  understand ing  o f  how professiona ls  acq u i re knowledge ,  how they make use o f  the i r  experiences and 

how they learn through  the i r  p ractice . Th is  i s  crit ical if the cr it ier ia i n  the P ri nc ip les and Standards are go ing to be met .  

Th is new level  of learn i ng  he lps us to u nderstand how a p rofess ional  learns at a profess ional development event ,  as 

wel l  as  informal ly in the workp lace .  With th i s  perspective we can incorporate n ew views of the learner and the learn i ng 

process i n  the p lann ing  and de l ivery of jud icia l  educat ion . 

What are some of the bas ic tenets of Transformative Learn ing? We p lace exper ience and its rol e  i n  adu lt learn in g ,  at 

the forefront .  Not only do we acknowledge this exper ience, we seek to have our learners understand the i r  exper iences 

in the context of the educat ion process .  Th is understand ing  is enhanced by the adu l t  learner's capacity for cr it ical 

reflect ion , where assumpt ions about exper iences and learn ing  are q u est ioned . Th is q u est ion ing may lead to a 

d isor ient ing d i lemma where be l ief systems and frames of reference are shaken .  Go ing beyond th i s  reflect ion learners 

and educators need to engage in reflective d iscourse .  Such a d i scourse wou ld  i ncl ude  authent ic d iscuss ions with an 

open d ia log that avo ids  our b iases and personal  concerns .  F ina l ly ,  to complete the process , the learner needs to take 

act ion as an outcome of the process .  Th i s  act ion may be a change of perspective , a new way of dea l i ng  with an  issue 

or  prob lem,  a strateg ic sh ift i n  the ways we act and accompl ish our goals, or a move to reeval uate more of ou r  

assumpt ions .  

Th is p rocess does not happen i n  a vacuu m .  Our  cu l tu ra l  context, as wel l  as ou r  own h i story and cogn itive 

development ,  may in fluence our ab i l i ty to experience and share the nature of th is learn i ng .  Wh i le  we all experience l ife 

cou rse changes, d isorient ing d i lemmas,  reflect ion and act ion go beyond  regu la r  l ife events.  As a h igh ly soc ia l  p rocess ,  

relationsh ips and persona l  in teract ions p lay an important rol e .  These infl uences are a l so  a part of  the  process of our  

Transformative Learn ing  and may be the  exact th ings we q uestion and reflect upon . 

What d oes th is  mean for J ud ic ia l  Educat ion? D urin g  the session at the annua l  meet ing we d iscussed the need to 

understand how profess iona ls  acq u i re knowledge,  how they make use of the i r  exper ience and how they learn t h rough 

the i r  p ractice . Us ing  Transformative Learn ing  as a lens we as  educators can come to  th i s  understand ing  and 

incorporate new views of  ou r  learners i n  ou r  program and curricu lar p lann i ng .  Th is  new view may inc lude many of the  

concepts about  learn i ng  and educat ing that we are a l ready us ing  and severa l new ones .  I n  either case,  we wan t  to  

th i n k  d ifferent ly about  these concepts . Concepts to  keep i n  m ind  when the goa l  is Transformative Learn ing  are 

• Group/team learn i ng  

• Exper ience 

• D ia log 

• Crit ical reflect ion 

• Col laborat ion 

• L i nki ng  new knowledge with previous experiences , contexts , and practice 

• App l i cat ion to futu re exper iences 

• Act ion learn i ng  

Moving away from some of  our  trad it ional  educationa l  p ractices ,  we  wou ld  offer opportun it ies that inc lude group  

d iscuss ions a nd  tasks and we  as k  ou r  learners t o  br ing the i r  past exper iences to  t he  d iscussion .  Du ring  these 

d iscuss ions we encourage through various strategies reflect ion and col laborat ion as learners begin  to l i n k  new 

knowledge with previous experiences ,  contexts and p ractice . The next step is to cons ider how to app ly this learn i ng  

and  reflect ion to  new exper iences, t o  future profess ional  s ituations .  Act ion learn i ng  occurs when the learner takes on a 

new perspective , acts on new knowledge, and agai n  reflects on th is p rocess . Keep ing these i n  m ind  as we con s ide r  
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our learners,  a long wi th the content and the context, we have a foundat ion for selecting  the strateg ies which fac i l i tate 

Transformative Learn i ng .  The research supports the u se of the fol lowing  strategies in creat ing an educationa l  

experience that promotes Transformative Learn i ng :  

• Act ion p lans 

• Reflective act iv i t ies 

• Case stud ies 

• Crit ical theory d iscussions 

• Concept maps 

• Crit ical inc idents 

• Profess iona l  l earn i ng  commun it ies . 

As we ended the sess ion , the part ic ipants sought practical app l icat ion of the above strateg ies with i n  the i r  own settings . 

I n  explor ing these strateg ies for use ,  we need to be aware of ou r  own learn i ng ,  and how we are comfortab le  with the 

Transformative Learn ing  process . There are he lpfu l practical app l icat ions and scho larly research to support j u d ic ia l  

educators as they work through the i r  own refl ection and app l icat ion toward fac i l itat ing change through learn i n g .  

Th is  art ic le a n d  NASJ E presentat ion are based on wri t ings of P .  Granton (2006) ,  K .  K i n g  {2005, 2004) ,  J .  Mez i row 

(2000) ,  E .  Taylor (2007 ,  2006), as wel l  as my own writ ings and exper iences as an adu lt educator and adult learner .  

For more deta i led information on strateg ies and a b ib l iography on  Transformative Learn ing  contact the author at 

palawle r@wide ne r.edu or cl ick here :  DOC. For the PowerPoint u sed d u ri ng  the presentation at the NASJ E 

conference, c l ick here : PPT. 

Patricia A. Lawler, EdD is Professor in the Center for Education, Widener University where she is responsible for teaching and advising in the 

Masters Program in A dult Education and the doctoral program in Leadership in Higher Education. Working for 25 years in adult and continuing 
education as counselor, advisor, program administrator, and faculty she came to know first hand the special issues that adults bring to the 
classroom, as well as the challenges adult educators have in working with their learners. Her research has been in the area of faculty development 

and in ethical issues in continuing higher education. She has written extensively on both areas and has co-authored A Model for Planning for 
Effective Faculty Development: Using A dult learning Principles (2000) with Kathleen P. King of Fordham University. Together they published, New 

Perspectives on Designing and Implementing Professional Development of Teachers of Adults (2003). In May 1994 Dr. Lawler was presented with 

the Association for Continuing Higher Education (A CHE) Region IV Educator of the Year A ward. In 1999-2000 she served as President of A CHE 
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E va l ua ti n g  J ud i ci a l  E d u ca ti o n  a n d  J ud i c i a l  E d u c a t i o n  
O r g an iz a t io n s :  A P ra ct i c a l  G u id e  for M e a s u ri n g  C o u rts'  
Performa n ce 
by Thomas Nelson Langhorne, Esquire 

I .  I ntroduction and Term i n ology 

Jud ic ia l  organ izat ions face increas i ng  p ressures to obj ectively 

Resources 

• Picture th is: Strategies for 

communicating data to decision makers 

• Does Transformational Learni n g  have a 

place in judicial education? 

• Evaluating Judicial Education and 

Judicial Education Organ i zations 

demonstrate programmatic effectiveness and effic iencies . As a consequence, cou rts m ust prove that resources 

devoted to j ud ic ia l  branch educat ion actua l ly  y ie ld demonstrab le ,  des i rab le  outcomes. With i ncreas ing  inc idence ,  

cou rts' i nab i l ity to d o  s o  subjects cou rts' pol icy makers and j ud ic ia l  educators t o  crit ical pub l ic scrut iny and term inated 

fund i ng .  

Th is  paper  d escribes practical and  affordab le methods by  wh ich courts can  determine what programs shou ld  be  

eva luated and how to eval uate them . The  footnotes conta ined here in  were carefu l ly  selected to  maxim ize readers'  

ab i l i ty to p ractica l ly  app ly pr inci p les and methods d i scussed . 

Ne specifica l ly  examine evaluat ion models and methodo log ies app l icable to j ud icia l  tra i n ing contexts . Th is paper 

jevelops cou rt adm in istrators' and j u d ic ia l  educators ' organ izat iona l  capacity to conduct reasonab ly priced j ud ic ia l  

:ra i n i ng  progra m  eva l uations ,  thereby reduc ing the ir  dependence u pon expensive, external program eva luat ion 

experts . 

�t the o utset, several terms used in th is paper wi l l  be defined . Th is  is necessary because profess iona ls use various  

eva luat ion terms i n  i ncon sistent fash ions ,  thereby caus ing confus ion to  even the most experienced aud ience. 

�ccord ing ly ,  for the sake of i nterna l  cons istency ,  let us  agree to severa l important terms'  defi n i t ions as used in t h i s  

)a  per .  

= i rst, for our  p resent pu rposes , "program evaluat ion" means the systematic assessment of a tra i n i ng  program's 

·esu lts , and with in  reasonab le means ,  the extent  to wh ich the tra i n i ng  program caused those resu l ts (note 1 ) .  When 

) rogram eva l uators speak of  assess ing a p rogram's resu l ts ,  they typ ica l ly focus  on the qua l itative or  q uant itative 

neasurement of program outcomes or  impacts res u lt ing from the program's de l ivery .  

'Outputs" are genera l ly  the  produ cts p roduced by the p rogram activity .  Examples of  "outputs" i nc lude the  number  of  

udges tra i ned i n  a fiscal year ,  the number  of  cou rses offered du ri ng  the year, and/or the number of  educationa l  

extbooks or  materia l s  p roduced or  d i stribu ted to j udges .  "Outputs" are of  secondary importance when compared  to 

'outcomes."  ( note 2) 

Outcomes," on  the other hand,  a re the changes i n  behavior ,  att i tudes or  sk i l ls  that benefit the students as a resu l t  of 

he ir  tra i n i ng .  Perhaps even more important ly, outcomes benefit the u l t imate consumers/benefic iaries of the tra i n i n g .  

::xamples of "outcomes" m ight  i nc lude 

:;ourt c lerks p rocess ing  i ntake cases faster after tak ing a "docket management" cou rse . 
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Judges  more clear ly expla i n ing  the i r  techn ical dec is ions to lay cit izens  after enro l l i ng  i n  a "Courtroom Commun icat ions 

and Demeanor'' cou rse . 

Judges beg i nn ing  to treat l it igants with more respect after tak ing a "va l u i ng  cu l tural d ivers i ty" cou rse . J udges treat ing 

l it igants with g reater courtesy and respect wou l d  be an outcome i n  and of itself. I f  post-tra i n ing  ex i t  surveys of l it igants 

ind icate l it igants '  have improved pub l i c  confidence i n  the cou rts because they were treated with greater d ign ity and 

respect, however, th is  too would  be a n  "outcome" (an a rg uab ly h igher  leve l ,  g reater outcome) .  I n  fact, th is  examp le  

i l l ustrates how some short-term outcome can  lead to  longer-term, macro outcomes.  

Reca l l i ng  our  p rev ious defi n it ion of "outputs" (e . g . ,  n umber of j udges enro l l ed i n  a class , volume of educationa l  

mater ia ls d i stributed , etc . ) ,  we genera l ly hope that outputs w i l l  resu lt  i n  outcomes . 

For purpose of c larity, it shou ld  be noted that typ ical cou rse eva luat ions (those surveys typ ica l ly  admin istered to 

students to m easure the i r  satisfact ion with the i r  learn i ng  experience )  rarely measure true outcomes . Th is  is because 

course eva luat ions typ ica l ly  do not attem pt to measure whether the student's atti tudes, behaviors o r  sk i l l s  were 

actua l ly changed or improved . Nor do students' cou rse eva luat ions measure whether  the course tang ib ly  benefited the 

student or the larger  u l t imate aud ience. Th is  d ist inct ion w i l l  be exp lored in more deta i l  in fol lowing sections .  

' Impact" eva luat ions d iffer from "outcome" eva luat ions i n  an importan t  way. True program " impacf' eva luat ions use  

scientifica l ly  soph i st icated methods to  answer the  fol lowing  s ing le  questi on :  D i d  the  tra in ing  event ,  and on ly  the 

tra in ing  event  ( to  the exclus ion of a l l  other  poss ib le  events and in terven ing  variab les) cause the outcomes to occur? 

fh is  methodolog ical d ist inct ion between "outcomes" and " impacts" i l l ustrates why, as a genera l  ru le ,  conduct i ng  

mpact eva luat ions a re very expensive proposit ions .  Accord i ng ly ,  very few corporations and  even fewer pub l ic sector 

xgan izat ions attem pt to engage in  true i mpact eva luat ions (note 3). Th is  paper wi l l  not devote attent ion to impact 

�va luat ions, g iven the magn itude of resources req u i red to execute them ,  coup led with the ir  rel iance on h igh ly  

;oph ist icated scientif ic methodolog ies .  Un l i ke " impacts , "  determ in ing  p rogram "outcomes" does not p resent the 

1 ighest degree of  emp i rica l  confidence that  you r  p rogram ,  to  the excl us ion of a l l  other poss ib le in terven ing  events or  

tariab les ,  cau sed a particu lar  "outcome."  Neverthe less ,  determ in ing program "outcomes" provides mean i ngfu l 

neasures of a p rogram's progress (or lack thereof) at a reasonab le cost, with manageable effort to cou rt 

xgan izations .  Harry Hatry once procla imed that 

"Trade-offs are typically required as policy makers and managers try to obtain valid, timely, but not overly expensive 

evaluation information. ' It is better to be roughly right than to be precisely ignorant. ' Program evaluation is an 

increasingly sophisticated field, but sometimes attempts to increase rigor have discouraged smaller scale and less 

expensive efforts to evaluate programs, leading to major gaps in the information available to both the public and 

those responsible for the service programs." (note 4) 

rhe term "outcome i nd icator'' a lso has important ut i l i ty to program eva luators . "Outcome ind icators" are not 

;outcomes ."  These i nd icators are measures that he lp  you mon itor you r  j ud ic ia l  educat ion program's progress towards 

neet ing you r  program's  stated goa l (s ) .  Outcome ind icators are you r  selected p ieces of informat ion , however defined ,  

hat  al l ow you to  measure observable p rogrammatic changes or improvements .  For example ,  l e t  us  assume you a re 

je l ivering  a j ud ic ia l  t ra i n i ng  cou rse that i nstructs judges how to exped i te case reso lu tions and/or reduce docket 

>acklogs .  After  teach ing  that class, one outcome i nd icator you m ight  mon itor wou ld  be the court's average n u m ber  of 

jays from i n i t ia l  case fi l i ngs  to fina l  case d isposi tion . I f  the average n umber of days u nt i l  final case d isposit ion d rops 

rom 300 days (the p re-tra i n ing event average) to 225 days ( the  post-tra i n i ng  event average),  you  wou ld  cons ider  the  

esu l t  a posit ive "outcome i nd icator." (note 5 )  

rhe  forego ing  d iscuss ion w i l l  become more viv id and app l icab le  i n  the  fol lowing sections .  Hav ing defined some terms 

Jsed in  this paper, we can now turn our attent ion to mak ing a compel l i ng  case for conduct ing cou rt  program 

wal uations .  

I .  Why Should Courts Conduct Program Evaluatio ns? 

ttn· I /n�>:iP. oro/nP.w>:/news l etterOR 04/02-resonrce>:01 nhn 

Page 2 of 1 4  

11 /1 Li /') ()()Q 



NASJE News, Fall 2008 

Th is sect ion exam ines some of the more sal ient  reasons why courts n eed to rout ine ly i ntegrate p rogram eva luat ion 

methods i nto the ir  j ud ic ia l  educat ion structu res .  

Ongoi n g  P rogram Eval uations Provide Feedback Regard ing Court Program Performance 

From a program management perspective , courts that conduct ongo ing ,  cont inua l  program eva luat ions (as measured 

by outcomes and outcome ind icators ) are better situated to make i nterim programmatic adjustments and correct ions .  

Just as computerized med ical mon itors g ive crit ical feed back to  doctors regard ing  patients' progress and da i ly  status ,  

courts'  program eva luat ions may ind icate i nter im program correct ions t o  improve performance a n d  better ensure 

programs'  vital ity and v iab i l ity. 

Often ,  ongo ing p rogram eva luat ions d u ri ng  the l ife of a project provide performance-warn ing s igna ls ,  m uch l i ke regu la r  

phys ical exams detect h igh  b lood pressu re .  Without valuab le  perfo rmance feedback, p rograms ,  l i ke h u mans ,  can 

b l i thely mainta i n  de leterious  or unproductive practices without  tak ing necessary corrective remedies (note 6 ) .  S imp ly 

put ,  ongo ing program eval uations  a l l ow courts to modify, correct and improve program performance .  A related benefit 

to in i t iat ing or d es ign ing outcome eva luat ions d u ring the program's i nfancy is that i t  forces courts to ident ify key 

externa l  and i nterna l  program stakeho lders .  U lt imately, dur ing  the l i fe of the cou rt p rogram ,  it is the program's  

stakeho lders who often infl uence the program's success or fa i l u re .  

Program Eva l uations A l l ow Cou rts t o  Cope with t h e  "Scarc ity Real ity" 

Both emerg i ng  and long-estab l ished democratic courts m ust compete for scarce pub l ic funds .  Courts that can 

objectively demonstrate pos it ive outcomes resu l t  from their p rogrammatic efforts enjoy a competit ive advantage  when 

stand ing  in  l i ne  at the pub l ic sector appropriations'  trough . 

With sound outcome eva luat ions i n  hand , courts can more effectively commun icate with and persuade po l icy m a kers 

who make d ifficu l t  decisions between appropriat ion prior it ies . Without p rogram outcome eva luat ions ,  courts a re more 

vu l nerab le to the chang ing  pol it ical w inds that prevai l  du ri ng  pub l ic budget cycles .  Relatedly, courts that estab l i s h  a 

re l iab le  h istory of provid i ng  pol icy makers with outcome eval uat ions are better s ituated to justify future budget req uests 

for new program in i t iat ives .  

S im i lar ly, on a worl dwide bas is ,  v i rtua l ly  every democrat ic cou rt is confronted wi th  g rowing mandates for demonstrated 

accountab i l i ty- both in terms of expen d iture efficient ly and produc ing demonstrab le  resu l ts .  I n  this regard , the "scarcity 

real ity'' s i tuat ion for newly emerg i ng ,  USA ID-funded democratic court p rograms i s  somewhat d ifferent  from the 

"scarcity rea l it ies" long-estab l ished democrat ic courts rout ine ly face . Because the roles that  program eva luatio n s  p lay 

i n  these two types of democratic court m i l ieus  vary ,  they need to be separately examined . 

'Transi t ional"  democracies (note 7 )  often receive enormous fund ing  support from many in ternat iona l  sources . Ru le  of 

law i n i t iatives in these cou ntries p rovide  pr ime examples of court-re lated projects which face constant resu lts-based 

scrut iny .  These coun tr ies' court-re lated p rograms must demonstrate the ir  accountab i l i ty to demand ing  stakeho lders 

and internat iona l  sponsors.  For examp le ,  v i rtua l ly  every trans i t ional  democracy's U SA ID  ru le of law p rogram m u st 

conduct ,  and satisfactor i ly pass muster, var ious externa l ly  imposed program eva luat ions .  For th is reason a lone ,  

trans it ional  democracies' cou rt i nst itut ions must learn how to conduct program eva luations ,  or at a m in imum ,  l ea rn 

how to cri t ica l ly analyze programmatic eva l uat ions'  methodolog ies and find ings .  

Moreover, a cornerstone of  ru le of l aw programs is to  bu i l d  the host country's capacity to  continue  the i r  democrat ic  

reforms without  excessive re l iance upon future fore ign a id or fore ign experts . Consequently, trans it ional  democracies 

i nherently possess a j ustifiab le paroch ia l  i n terest i n  demonstrat ing the i r  i nterna l  capacit ies for i nst i tut iona l iz ing  s tab le  

ru le  of l aw n otions .  The i r  natura l  des i re to  prove the i r  capacit ies i n  th i s  regard can best be  persuas ively demonstrated 

via executin g  program eva luations .  Therefore ,  whether trans i t iona l  democracies are answering to external  

stakeho lders '/benefactors' demands for accountab i l i ty or ,  a l ternatively, demonstrat ing their  internal  capacity to 

i nst itut iona l ize democratic  reforms ,  effectively conduct ing program outcome eva luat ions becomes an extremely 

va luab le  asset. 

Long-estab l ished democracies and their j u d ic ia l  i nst i tut ions face equa l ly  cha l leng i ng ,  al beit  d ifferent ,  "scarcity 

Page 3 o f 1 4  

1 1 1 1  A /1"'\ A A n  



NASJE News, Fall 2008 

rea l i t ies" .  For examp le ,  years before the September 1 1 ,  200 1 terrorists attack on the U n i ted States ,  sp i ral i ng  and 

endemic state budget crises compel led state leg is latures to decimate state j ud ic iar ies' operat ing funds .  Many state 

and federal cou rts faced unprecedented competit ion for d im i n ish i ng  pub l ic resources .  I ndeed , th i s  keen competit ion for 

d im i n ish ing  pub l i c  resources is not exclus ive to American cou rts . Wel l -estab l ished fore ign cou rts are facing  s im i l a r  

fiscal p ressu res .  S lowly ,  a g rowing  number  of  state courts are embracing program eva luation methods to  demonstrate 

the i r  p rograms' va l ue-added contr ibut ions to society and  stab i l i ze the i r  p rograms'  fund ing .  

T h e  "Consumer Movement" Demands That Cou rts Produce Resu lts 

Converg ing s imu l taneous ly with the worldwide "scarcity real i ty" phenomena is the pub l ic sector's trend towards 

borrowing "outcome eva luat ion" p ractices from the pr ivate sector. The p rivate sector has long pract iced the a rt and 

science of  program outcome eva luat ions i n  order to  rema in  competit ive and to  satisfy consumer demands . The 

g rowin g  "consumer movement" has recent ly come to  i ncrease cit izens '  scrut iny of  pub l ic programs as wel l (note 8 ) .  

Essent ia l ly ,  the pub l i c  has become a more "soph ist icated"  and demand ing  consumer  of pub l i c  programs and serv ices .  

Courts are not exem pt from "consumer" expectat ions .  Concomi tant ly ,  the "consumer movement" has e levated cit izens '  

genera l  expectat ions regard ing the q ual ity of j ust ice de l ivered , court serv ices p rovided and return on tax do l lar  

i nvestments i n  court p rograms (note 9 ) .  

Used appropriately, courts can u se program outcome eva luat ions to  become more responsive to  cit izens'  expectat ions 

of and demands for effic ient admin istrat ion of j ust ice and cou rt-sponsored p rograms .  Th is  is especia l ly  true when 

cou rts properly ident ify and inc lude key cit izen g roups ("consumers ' )  i n  the program eva luation process .  Equa l ly 

important from a po l i t ica l  perspective , incl ud i ng  key cit izen stakeholder groups i n  the eval uation process a lso forges 

pub l ic support for cou rt p rograms.  V i rtua l ly  a l l  of us involved i n  the cou rt system have occasional ly m isj udged cit izens '  

expectat ions regard i ng  court programs and the manner i n  wh ich cou rt p rograms are operated . Conduct ing ongo ing  

program eva luat ions he lps courts a l i gn  program outputs and outcomes with pub l ic expectat ions.  

I l l .  Basic Eva l uati o n  Models and Eva l uat ion Concepts for Cou rts 

Before one can effectively app ly the outcome eva luat ion methods and pr inc ip les deta i l ed in sect ions IV and V ,  be low ,  

i t  i s  he l pfu l to  fi rst appreciate the  genera l  theory upon  wh ich most p rogram eva luat ion models operate (th i s  is  equa l l y  

true for j ud ic ia l  tra i n i ng  p rogram eva luat ions) .  Th is  sect ion p rovides a basic fou ndat ion towards understand ing  shared 

princ ip les of most p rogram eva luat ion mode ls .  

There a re many tra i n i ng  eva luat ion models preva i l i ng  i n  the educat ion and tra i n i ng  doma i n .  The shared overarch i n g  

goals o f  v i rtua l ly  every tra in ing  evaluat ion model  are :  

• Measure students' satisfact ion with the i r  l earn i ng  experience ,  class materia ls ,  i nstruct ion and/or ,  learn i n g  

environment Th is i s  often referred t o  a s  "process" eva luat ion . Process eva luat ions are genera l ly empir ica l ly 

u nsoph isticated and are pr imar i ly used to modify subsequent tra in i ngs  or cu rricu l a .  

• Measure whether  learn ing  actua l ly occurred du ri ng  t he  learn i ng  event  ( regardless o f  whether or  not the 

students changed the i r  behaviors or app l ied what was learned ) .  

• Measure whether  students' behaviors ,  att i tudes were changed or  learned ski l l s  were appl ied i n  t he  workp lace 

after attend i ng  the learn i ng  event ,  and ,  

• I f  learn i ng  occurred and if behaviors ,  att i tudes or  sk i l l s  were subsequently  app l ied i n  the  workp lace ,  measu re 

h ow the organ izat ion was i mpacted , improved or  changed as a resu l t  of the t ra i n i ng  (note 1 0 ) .  

I n  t he  j ud ic ia l  b ranch education fie ld , perhaps t he  most p reva lent eva luat ion model used is  the Kirkpatrick Four Level 

Eva luat ion model ( note 1 1  ) .  For th is  pape r's purpose , the Ki rkpatrick model p rovides a most appropriate and p ractical 

framework.  

Ki rkpatrick characterizes the first eva luat ion level  (and lowest level from an emp i rica l ,  sc ientific perspective) as 

"react ion eva luat ion" . S im i lar  to "process eva luat ion" ,  react ion eva luat ion measures students' satisfaction with 
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(stud ents' react ion to) the learn ing  event (note 1 2) .  Th i s  paper  w i l l  not address "react ion" (process) eva luat ion 

methods (note 1 3) .  Rather ,  th is  paper is devoted to a second genera l  type of tra in i ng  p rogram eva luat ion ,  that wh ich i s  

cal l ed "outcome" evaluat io n .  Levels two , three and fou r  of  Ki rkpatrick's eva luat ion model genera l ly fal l  with i n  the 

"outcome eva luat ion" category. 

Kirkpatrick's termed the second level of eva luat ion as " lea rn ing eva luat ion" .  Th is  l evel reflects an incrementa l l y  

improved eva luat ion measurement from "react ion leve l "  eva luat ion because i t  a ims at determ in ing whether  learn i n g  

actua l ly  took p lace i n  t h e  c lassroom . Stating  t h e  obvious ,  a l l  j ud ic ia l  b ranch educators know that h i g h  student 

satisfaction with /reaction to a tra in ing  event does not n ecessar i ly p red i ct whether  actua l  learn ing occurred . The m ost 

e lementary example of " learn ing  eva luat ion" is that of post-tra in i ng  event test ing of students to measu re the learn i ng  

event's efficacy and students '  retent ion o f  t he  cou rse's learn ing object ives (note 14  ) . 

Kirkpatrick's level three eva luat ion focuses on students'  post-tra in ing event's behavior .  This level of eva l uat ion i s  not 

so much concerned with whether learn ing  occurred , but  rathe r, d i d  the student's behavior change as a resu l t  of what 

was learned . Conseq uent ly ,  l evel th ree eva luat ion methods are often employed in the workplace (e . g . ,  cou rtroom,  

clerk's office , pub l ic  wa it in g  rooms,  etc . ) in  order to eval uate whether the learned att i tudes, behaviors and/or sk i l l s  a re 

being app l ied in the workp lace environment .  Learn ing  wh ich changes behaviors is more l i kely to produce measu rab le  

outcomes . 

At the summi t  of Ki rkpatrick's fou r- leveled evaluat ions , i n  terms of emp ir ical soph isticat ion , scientific rel iab i l ity and  

design costs , is  what he  terms "resu lts" eva luat ion . I n  essence ,  "resu l ts" eva luat ions attempt to  answer t he  fol l ow ing  

eva luative question :  Assu m ing we know that our  students actua l ly  learned from and appl ied new behaviors i n  the 

workplace as a resu l t  of  the  learn ing  event ,  how d id those changed behaviors and improved app l ied workplace s ki l ls 

improve ( impact) the court? Are j udges' decis ion-making sk i l l s  improved? Are cu l tura l ly  d iverse l it igants be ing treated 

with greater respect by cou rt personne l? Can physica l l y  cha l lenged cit izens ga in  better access court faci l it ies? Has  

pub l i c  confidence in  t he  j u d ic iary improved? 

Compl i cating  th is  i nqu i ry i s  that two requ is ite criteria compr is ing true "resu lts" ( impact) evaluations make th is  level of 

eva luat ion impractica l for most cou rts . F i rst ,  true "resu lts' eva luat ions are capab le  of confi rm ing the tra in i ng  even t  was 

the sol e  and exc lus ive cau sative factor (or variab le )  resu l t ing i n  the posit ive impacts . Th is  obviously requ i res the 

"resu lts" level evaluator to exclude a l l  potent ia l  extraneous interven ing  factors (a l l  factors o r  events other  than the 

tra in ing  event) as contribut ing factors caus ing  the improved cou rt performance.  The resource and expert ise 

commitments necessary to satisfy th is  fi rst criter ion are proh ib it ive for v i rtua l ly  al l  cou rts . 

Second ly, most true "resu lts" eva luat ions a lso conta in  a return on investment  (RO I )  criterion .  The benefits-to-costs 

rat io accurately calcu l ates the cou rts' expended costs to actua l  benefits returned as a resu l t  of the tra in i ng  event .  

Conduct ing "RO I"  eva luat ions can be a daunt ing chal l enge for the even the most  experienced researcher or  

p rofess ional  eval uator .  I t  i s  even more d ifficu l t  for courts to  do so ,  g iven the amorphous nature of  the commodi ty 

courts d ispense- "just ice . "  

The forgo ing d iscussion o f  Kirkpatrick's fou r  level eva luat ion model j ustif ies t he  fo l l owing conclus ion : The  major i ty of 

courts shou ld  focus the i r  "outcome" evaluat ions to levels  two and three eva luat ion efforts . Court program and cou rt 

tra i n ing  eva luat ions must be contemplated with i n  "real  world"  pragmatic constra i nts . When choos ing an eval uat ion  

method or des ig n ,  o ne  overarch ing  quest ion shou ld  a lways be  asked : How much eva luat ive information is  enou g h  

g iven the costs associated with conduct ing various types o f  program eva l uat ions? The answer to th i s  quest ion w i l l  

vary among courts' pol icy makers and w i l l  often vary depend ing  on the  stakes a t  han d .  The pos it ive news is th i s :  

courts can conduct u sefu l outcome eva luat ions that are affordab le and  that s imul taneous ly provide usefu l 

programmatic feedback. Eva luat ion levels two and three on the Ki rkpatrick sca le  can be conducted by courts for 

reasonab le  costs and devoted resources . F i rst ,  however, we must address the necessary question of what shou ld  

courts measure? 

IV. What Programs Should Courts Ev a luate? 
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Decid i ng  what  programs a court shou ld  eva luate is a thresh-ho ld ,  fundamenta l  q u est ion fraught with complex,  fleeti ng  

cons iderat ions .  On rare occasions ,  t he  decis ion w i l l  be an easy one ,  e . g . ,  when the  decis ion i s  externa l ly mandated o r  

when po l i t ical rea l i t ies make t h e  choice self-evident .  Moreover, few cou rts can  expend t he  resources n ecessary to 

eval uate more than a few programs with i n  a g iven fiscal year .  Accord ingly ,  choos ing  wh ich program(s) to eva l uate has 

enormous consequences for cou rts . The fol lowing  suggests a sou nd ,  p ractica l ,  concrete process for answerin g  th is  

card ina l  i nqu i ry .  

How shou ld  courts go about decid ing  which programs to eva luate? One way we can answer th is "what" quest ion is  to 

first ask why wou ld  any court ,  cit izen 's g roup o r  in terested stakeho lder want to conduct a court p rogram eva l uat ion? 

The answer may be much more practical and stra ightforward than one m ight  i n i t ia l ly be l ieve. 

Measuring  h ow a cou rt is  perform ing  shou ld serve as the u l t imate j ustificat ion and motivation for conduct in g  p rogram 

eva luat ions .  I f  we main ta i n  that concept of  court performance as our  gu id ing  pr inc ip le ,  we can more easi ly se t  about 

determ in i ng  wh ich p rograms we shou ld eva luate . Stated otherwise , resource real it ies compel us  to identify p rograms 

that, i f  eva luated , can  y ie ld  s ign ificant  informat ion regard i ng  the cou rt 's performance. Having suggested th i s  p ragmatic 

approach to determ i n i ng  wh ich programs to eva luate, h ow do  we then proceed i n  defi n i ng  and select ing our cou rt 

performance criter ia? Fortunately ,  exce l lent work i n  defi n i ng  tr ia l  cou rt and appe l late cou rt performance criter ia has  

been done for us .  

Reca l l  ou r  defi n it ion o f  terms i n  Section One .  Specifica l ly recal l  ou r  d iscuss ion and defi n i t ion o f  "outcome i nd icators" .  

We sa id  that  outcome i nd icators are " . . .  measu res that  he lp  you mon itor you r j ud ic ia l  education program's p rogress 

towards meetin g  your program's stated goa l (s ) .  Outcome i nd icators are you r  selected p ieces of i nformation ,  however 

defi ned , that a l l ow you to measu re observab le p rogrammatic changes or  improvements . "  

Var ious i ndustries and p rofess ions have deve loped the i r  own , u n ique  i nd icators by wh ich they measu re organ izat iona l  

performance . L i kewise,  i n  the m id - 1 990's ,  the N at ional  Center  for State Courts I nstitute for Court Management 

devised five basic cou rt performance standards .  Each of the five standards  can be separately measured by 

approximate ly twenty perfo rmance measurements . What is n ow commonly referred to as the Tria l  Court Performance 

Standards  (TCPS) ,  these five performance standards and accompanying measu res constitute the sem ina l  g u ide  i n  

eva luat ing how American state tr ia l  courts are performing  (note 1 5) .  

Wh i le  t h e  arch i tects o f  TCPS read i ly  acknowledge that no  s ing le  set of standards a n d  measures shou ld  b e  b l i nd ly 

app l ied by a l l  cou rts i n  a l l  c i rcumstances , TCPS preva i l  as the "gold standard" by which American  tr ia l cou rts and  court 

admin istrators can gauge cou rts'  performance .  Currently ,  TCPS and the i r  measu res are a lso rout inely app l ied i n  

fore ign ru le  o f  l aw program i n it iat ives t o  measure those countr ies' reform progress . 

The five basic performan ce standards used by courts for self- improvement and eva luat ion are as fol l ows : 

1 .  Access to Just ice (Are courts open and access ib le?)  

2 .  T ime l iness and  Exped it ion (Are cou rt act ions t ime ly ,  not de layed?)  

3 .  Equa l ity, Fa irness a n d  I n tegrity 

4 .  I ndependence a nd  Accountab i l i ty (Marr ies t h e  not ion o f  j ud ic ia l  branch independence under t he  separat ion o f  

powers doctrin e  with t h e  n eed for pub l ic accountab i l ity} 

5. Pub l ic Trust and Confidence 

Dr .  l ngo  Kei l itz, a l ead ing  TCPS expert ,  once expla ined these five standards to me i n  the fol l owing fash ion . "These five 

performance standards are to court program evaluators what a car's dashboard ind icators are to drivers- basic yet 

:;ri t ical performance s igns  by wh ich one can gauge how the car is  genera l ly  performing . "  I l i ke to add that they serve 

as a cou rt's po le stars ,  forever prov id ing cou rt adm in istrators rel iab le g u idance through p lacid and turbu lent seas .  

Bu t  cou rts need specific "outcome i nd icators" by  wh ich they can m icro-measure the i r  performance with in  any  of  t he  
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five standards .  Fortunately, a concise and specific measurement system accompan ies each standard (note 1 6} .  

Cand i d ly ,  master ing t h e  complexit ies o f  the TCPS measu rements a n d  becoming adro i t  i n  apply ing them for p rogram 

eva luat ions exceeds  th i s  paper's scope.  Neverthe less,  i n  Sect ion F ive , below,  we wi l l  choose one  o f  t he  five TCPS 

measures (t ime l iness and  exped it ion) and p rov ide p ract ical examp les as to how p rogram eva luators can eas i ly  use 

TCPS 's measurements ("outcome ind icators") to eval uate court performance .  

What t o  eval uate? Applying princip les learned 

We began th is  sect ion by ask ing ,  "What programs shou ld  courts eva luate? We i n i t ia l l y  suggested that understand i ng  

why we conduct court program eva luat ions he lps  us  answer that th resho ld quest ion . The  d riv ing rat ionale and  

motivation ,  we a lso suggested ,  was to  measure how courts are perfo rm ing .  When  we use  TCPS as our  "cou rt 's 

dashboard l ight i nd icators" for cou rt performance, we can better focus on what programs to eva luate . We can 

therefore begi n  to decide what cou rt programs to eva l uate by asking the fol lowing q uest ions,  gu ided by the TCP S :  

1 .  What, i f  any, p rograms do o u r  courts have wh ich have as the i r  goal  t o  ensure cit izens have adequate access to 

just ice? (Then examine  and  app ly the specific TCPS measures accompanying the "Access to Justice" Standard to 

he lp  eva luate those p rograms'  outcomes and overa l l  performance . )  

Sample Measures (note 1 7} :  

A. Are the hearings transparent and open to public scrutiny? 

B. Can observers understand court calendars and track proceedings? 

C. Can participants hear and be heard in court? 

D. Are the facilities physically accessible, safe and convenient? 

E. Are court personnel accessible by telephone? Is information available on the Internet? 

F. Do lay citizens find doing business with courts is relatively easy? 

G. Is effective representation provided to litigants? 

H .  Are the hearing impaired or those who do not speak the court's native language provided interpreter services? 

I. Are the costs of access to the court's proceedings, in terms of money, time or the procedures that must be 

followed, reasonable, fair and affordable? 

2 .  What, if any, programs do we have wh ich have as the i r  goal  to ensure our  cases are t imely resolved and are n ot 

'raught  with unnecessary de lays? (Then examine and app ly the specific TCPS measu res accompanying the 

'Exped it ion and Timel iness" Standard to he lp  eva luate those programs'  outcomes and overa l l  performance .  

3ample Measu res:  

A.  Time to disposition- does your court compare favorably to the local, state and national averages for disposing of 

cases? 

B. Case disposition ratio- Is the court disposing as many cases as are filed in a given year? 

C. Age of pending caseload- Is the average age growing or shrinking? 

D .  Certainty of trial dates- This measures the frequency with which cases scheduled for trial are actually heard on 

the date originally scheduled. 

E. Are attorneys meeting the pre-trial "meaningful events" deadlines imposed by the court? 

3 .  What, if any,  programs do we have wh ich have as the i r  goal  to ensure our  courts treat a l l  l i t igants equa l ly  in ways 

hat ensures the cou rt 's i ntegrity? (Then examine  and apply the specific TCPS measures accompanying  the "Equa l ity, 

=a i rness and I ntegrity'' Standard to he lp  evaluate those programs'  outcomes and overa l l  performance . )  

3ample Measures: 

A.  Jury lists and selected jurors are representative of  the jurisdiction from which jurors are drawn. 

B. Courts give individual attention to cases, deciding them without undue disparity among like cases and decide only 

upon legally relevant matters. 
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C. Bail/bond decisions are made on a fair and equitable basis. 

D. Practicing attorneys view the court as being equitable and fair. 

E. The court unambiguously addresses issues presented to it and makes clear how compliance can be achieved. 

F. Records of court decisions and actions are accurate and properly preserved. 

G. The court faithfully adheres to the relevant laws, procedural rules and established policies. 

4 .  What, if any,  p rograms do we have wh ich have as the i r  goal  to ensure our  courts are accountable and rema i n  

independent? (Then examine  an d  app ly the specific TCPS measu res accompanying t he  " Independence and 

Accountab i l i ty" Standard to he lp eva luate those p rograms'  outcomes and overa l l  performance . )  

Samp le  Measu res :  

A .  The court maintains its institutional integrity and observes its jurisdictional boundaries while respecting the 

decisions and j urisdictional force of other courts' decisions (comity) . 

B. The court has reasonable control over its budget development and expenditures. 

C. The courts' allocated resources are spent in ways that meet their objectives. 

D. The court engages in adequate media relations and has transparent operations and fair policies. 

5 .  What, if any,  p rograms do we have wh ich have as the i r  goal  ma inta in  the pub l ic trust confidence in the courts? 

(Then examine and app ly the specific TCPS measures accompanying the " I ndependence and Accountab i l ity" 

Standard to he lp  eva l uate those programs' outcomes and  overa l l  performance . )  

Samp le  Meas u res :  

(The accompanying TCPS measures evaluate how various constituent groups and stakeholders perceive the court 

and measure their degree of trust and confidence in the courts .  Various qualitative and quantitative methods for 

measuring same are found in the TCPS' accompanying appendix.)  (note 1 8) 

V. Gett ing Started With P rogra m  Eva l uati o n :  H ow a n d  Where Do I Beg i n ?  

We now present a model  evaluat ion des ign and process that cou rt admin istrators, j ud ic ia l  educators and novice 

eval uators (and exper ienced eva l uators as wel l }  can easi ly app ly .  I have taught  th is  basic model to American  and  

foreign profess iona ls w ho  have never before attempted programmatic eva luat ions .  The  fol l owing approach and  

techn iques seem to  have been very wel l  received and  repl i cab le  by  those adopt ing i t .  Th is fol lowing  model is  

especia l ly  recommended for those con duct ing outcome eva l uat ions of j ud ic ia l  b ranch tra in ing p rograms.  However ,  its 

genera l  approach a n d  process can be transp lanted to eva luat ing non-tra i n ing  programs as wel l .  

An important tenet of th is  model ho lds that the most effective program eva luat ion des ign beg ins  du ring the early 

curricu l u m  design phase .  Stated othe rwise ,  when courts i n it ia l ly  beg i n  design i ng  a j ud ic ia l  branch tra i n i ng cou rse ,  

cou rts shou ld  s imu l taneous ly contemplate how they w i l l  eventua l ly  eva luate the  cou rse's i mpact on students' 

behaviors ,  specifica l ly ,  and the court organ ization (and  perhaps the pub l ic) genera l ly .  The fol l owing provides a 

method ica l ,  step-by-step approach to gu ide you from the early evaluat ion des ign stage to the eva luat ion execut ion 

stage. Actua l  case examples accompany the d iscussion of each step to he lp  readers app ly the pr inc ip les i n  a p ra ctical 

fash ion . 

The Eval u at ion C i rc le  

F igure 1 ,  be low,  dep icts ou r  360 Degree Eva luat ion Model . We w i l l  refer to various stages represented a long the c i rcle 

du ring our d iscussion of the eva luat ion p rocess . We shou ld  fi rst observe the importance of the model 's confi gu rat ion­

the circ le .  A c i rc le i s  chosen to i l l u strate the eva luat ion process for one p ract ica l  and equa l ly crit ical important  reaso n :  

Ideal ly, the eva luat ion process shou ld  b e  conti nuous ,  a lways referri ng  back a n d  i ntegrating  i nformation gathered from 

the steps a long the c i rcle .  Consequent ly ,  the c i rcle con notes the eva luat ion p rocess is  not merely l inear .  I nstead , i t  is  

an i ntegrated ,  ongo i ng  p rocess- the eva luator is  a lways look ing forward to the next step  wh i le  look ing in the eva l uat ion 

process'  rear v iew m irror for experient ia l  g u idance .  
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Step One - Refer to You r  Court 's  Strateg ic  P lan/M ission/Goals  

Notice that  the beg i nn ing po in t  (and end ing po in t )  a long the eva luat ion c i rcle is  represented by the cou rt organ izat ion's 

"Strateg ic P lan/M iss ionNis ion/Goals" .  Most cou rt organ izat ions have adopted some form of a strateg ic p lan by wh ich i t  

genera l ly manages i ts  program pr iorit ies and resou rces .  Those courts that  have not formal ly adopted a strateg ic  p lan 

v i rtua l ly  a lways have a miss ion statement(s) ,  art icu lated organ izationa l  v is ions or goals that  serve to a rticu late i ts  

pr imary obj ectives .  

Keep i n  m ind  that  we are present ly app ly ing  th is 360 degrees eva luat ion mode l  to  eval uate the outcomes from j u d ic ia l  

branch tra i n i ng  program(s) .  Therefore, as a fi rst step ,  beg in  by completely fam i l iar iz ing you rself with your court's 

Strateg ic P lan . Appreciate , i n  a concrete way, what the Strateg ic P lan hopes to accompl ish- whether i t  is  larger 

asp i rat iona l  goa ls  or more d i screet objectives .  Be ab le to art icu late and exp la in  your cou rt 's goals or miss ions i n  a 
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concrete way. To rei terate , th is fi rst step shou ld  b e  conducted before a n d  du ri ng  you r  cou rse/curricu l um design  

process .  The reason for th i s  is as p ractical as  i t  is self-evident :  Every course offered or  curricu l u m  designed shou ld  

relate to  and advance you r  cou rt's goals .  I f  you r  course/curricu l um  does not relate to  or he lp advance you r  court goals ,  

one  must ser iously scrut in ize why you are offering  or  des ign ing t he  course(s) !  Cont inua l ly  relat ing back to  you r  cou rt 's 

Strategic Plan ensures the course(s) relevance. Equa l ly  important ,  a rt icu lat ing an  important con nect ion between  you r  

cou rt 's goals a n d  you r  cou rse(s) improves you r  requests' appeal for tra i n i ng  funds a n d  empowers you r  tra i n i ng  team .  

As F igu re 1 dep icts , i t  is  u sefu l to cont inuous ly seek a n d  obta in  in ternal  a n d  externa l  feedback du ri ng  the eval uat ion 

process.  Du ri ng  the f irst i nformat ion-gatheri ng  step ,  i t  i s  important  to consu l t  sources other than your cou rt 's Strateg ic 

P lan .  For example ,  review recent  leg is lat ion o r  appropriat ions b i l ls  conta i n i ng  narratives affect ing you r  cou rt 's 

operat ions .  Leg is lat ion often ind icates what other important pub l ic bodies cons ider  to be important goals for you r  cou rt .  

S im i la rly ,  review you r  court's fund ing  agencies '  and other  interested externa l  sta keholders' strateg ic p lans .  

Understand ing  the i r  perce ived pr ior it ies for cou rt performance can be extremely usefu l .  For examp le ,  an emerg i ng  or 

trans i t ional  democracy wou ld  want to review U .S .  Cong ress iona l  "ru le  of l aw" appropriat ions for var ious world reg ions 

to better understand bas ic performance expectat ions for newly created democratic  cou rts. L i kewise. examin i ng  

USA ID 's or U n ited Nat ions Development Projects' strateg ic p lans often g ive clear i nd icia o f  futu re fund ing pr iori t ies . Of 

course , cond ucting  face-to-face d iscussions or focus g roups with pub l ic offic ia ls a lso provides rich i nformat ion about 

overa l l  goa ls  and expectat ions affectin g  you r  cou rts . 

Step Two - Write You r  Tra i n i n g  C o u rse's Learn i n g  Objectives i n  Measurable Terms 

After you have chosen a cou rse that relates to and advances your cou rt 's goals ,  you must obviously beg i n  writ in g  you r  

course learn ing  objectives .  The best p ract ica l  advice t o  he l p  you accurately d raft you r  cou rse learn i ng  object ives is  to 

ask yourself the fol l owing q uestion :  "As a resu l t  of taking  th is  course , ou r  j udges w i l l  be able to [ insert an appropriate 

verb fol l owed by a relevant  object( ive)" . ]  For example ,  suppose you r  cou rt 's major two-year strateg ic goal is  to reduce 

case de lay and  backlog of cases .  You r ightfu l l y  decide to des ign and offer a "Effective Case Management and De lay 

Reduct ion Techn iq u es" cou rse for j udges and admin istrators . C lear ly, you have selected a course that advances a 

major cou rt goa l .  When writ i ng the cou rse's learn i ng  objectives , you must ask yourself what it is you want you r j udges 

to be ab le do as a resu l t  of taki ng  th i s  case management cou rse (note 1 9 ) .  One cou l d  poss ib ly choose to wr i te the 

fol lowing  measurab le learn ing objectives : As a resu l t  of tak ing th is c lass ,  j udges and admin istrators wi l l  be ab le  to . . .  

1 .  (verb ) Organ ize and  g roup (object) s im i la r  cases together  to create more streaml i ned and efficient p re-tria l  

hearings .  

2 .  (verb) E l im inate (object) by fifty percent the  number of  contested pre-tria l  d iscovery hear ings order to  exped ite 

fina l  case d isposit ion .  

3 .  (verb) Compel  (obj ect) more l awyers to t imely meet pre-tria l  d iscovery dead l i nes .  

4 .  (verb) Shorten ch i l d ren abuse cases' average t ime  to  fina l  d isposi t ion from th ree years to  e ighteen month s .  

Forcing  you rself t o  beg i n  each learn ing  objective with a verb a n d  writ ing t h e  object o f  that verb i n  measurab le terms 

he lps you accomp l ish  the fol lowin g :  I t  frames learn ing  objectives i n  a measu rab le way so that if the learn ing  objectives 

are learned and app l ied in the workplace ,  the p rogram's outcomes (e .g . ,  fewer cases are delayed , case backlogs 

shr ink ,  etc . )  shou ld  a lso be observab le  and measurab le du ring the subsequent  program evaluat ion phase. 

Step Three � Identify the Desired P ro g ra m  Outcomes Early i n  the C o u rse Des i g n  

Recal l  that we defi ne  "outcomes" as those changed behaviors or  improved ski l l s  that benefit t he  students ,  and  

hopefu l ly, i n  tu rn  benefits your  cou rt/pub l i c  i n  observab le ,  measurable ways . I f  the "th ing" observed or measured does 

not rep resent a change i n  or  tang ib le  benefit to your students ,  i t  i s  not an  o utcome.  Th is is  because "outcomes" are not 

what the tra i n i ng  program did (e . g . ,  tra ined fifty j udges i n  delay reduction techn i ques) .  Rather, outcomes are the 

consequent ia l  changes resu lt ing from what the program d i d .  If you have correct ly comp leted step two by writ in g  your 

learn i ng  objectives i n  observab le  and measurab le terms,  your  task of ident ifying outcomes becomes relative ly easy. I n  

essence, correctly written learn i ng  objectives become a genera l  statement o f  you r  i ntended outcomes . These genera l  

objectives can be refined and rewritten i n  more specifica l ly measurab le eval uat ion terms later i n  the evaluat ion 
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process . .  

Step Four- Select Outcome I n d i cators 

Each outcome ident ified in step th ree must be trans lated i nto specific outcome ind icators that ident ify what is to be 

measu red . These i nd icators wi l l  vary depend ing  on you r  data source and data col lect ion method used (note 20 ) .  

Reca l l  that these i nd icators are specific  measurements that a l low you  to chart you r  organ ization 's  improved 

perfo rmance . The pr imary q uestion  needed to asked when select ing you r  outcome ind icators i s ,  "What specifica l ly  

ought to be measured?" I t  is  he lpfu l i f  you try to trans late you r  i nd icators i n to n u merical val ues that  i nd icate p rogress 

toward ach iev ing an outcome, such as a number, percentage or rat io . Hatry suggests several criteria for select ing  

outcome i nd icators a n d  a useful checkl ist to  ensure the criter ia are appropr iate (note 21  ) .  

Some Criteria for Selecting Outcome Indicators 

1 .  Relevance to the p rogram's m iss ion/objectives and to the outcomes they are to measure.  

2 .  Importance of what i t  measu res .  

3 .  The extent to  wh ich  i t  m ight  be dup l icated by ,  or over lap with , other  i nd icators . 

4 .  Understandab i l i ty o f  the i nd icator .  

5 .  Feasib i l i ty and  cost of  col lecting  the i nd icator .  

A Checklist for Outcome Indicators 

1 .  Does each i nd icator measure some i mportant aspect of the outcome? 

2 .  Does each i nd icator beg in  wi th a numerical des ignat ion such as a number, percentage, rate , rat io ,  etc .?  

3 .  Does you r  l ist of i nd icators cover a l l  o f  the outcomes? 

4 .  Does you r  l ist of i nd icators cover a l l  the "qual i ty" characterist ics of concern to customers (users )  of the program 

(such as t imel i ness)  

5 .  Does you r  l ist o f  i nd icators inc lude re levant feedback from p rogram customers? 

6 .  Is  the word i ng  o f  each ind icator specific? (wou ld a lay stranger understand your termino logy?) .  

I n  ou r  "Calendar  M anagement an d  Delay Reduct ion" progra m ,  var ious outcome ind icators sati sfying t he  above criteria 

cou ld be selected . One cou ld use the actua l  n umber of cases awai t ing trial i n  a g iven period , the average n umber of 

days a specific type of case has been pend i ng  after be ing  fi led with the cou rt ,  the average number of contested p re­

tr ia l hear ings conducted for particu lar  case types . One might  a lso measure the comp l iance rate by wh ich i mportant 

cou rt-estab l ished pre-tr ia l  dead l i nes are t imely met (e . g . ,  for Court A,  e ighty five percent of a l l  personal  i nj u ry cases 

t imely met the p re-tria l  dead l ines for exchang ing  answers to d iscovery req uests ) .  

Step F ive - Co n duct Pre-tra i n i n g  Event Eval uation Measurements 

Optima l ly ,  if t ime and resources a l low,  cou rts shou ld conduct p re-tra i n i ng  event  measures and observat ions .  

Conduct ing pre-tra i n i ng  event  measurements and  observat ions provides a base l i ne  to  wh ich post-tra in ing  even t  

eva luat ions can be compared . Tak ing pre-tra i n ing  even t  measurements and observat ions a l lows you  to  better 

measure improved organ izationa l  performance that occurs after the tra i n i ng  event .  For examp le ,  pr ior to de l iver ing  

you r  "Calendar Management and Delay Reduction" cou rse,  you cou ld  research and determine the average t ime to 

fina l  d i sposit ion in  you r  students '  cou rts . Th is  cou ld  be accomp l i shed fa i rly  eas i ly if those courts keep caseload 

statist ics on  a rout ine  basi s .  I f  not ,  one cou ld  v is it those courts and pul l  a stat ist ica l ly  re l iab le sample of cases to 

determine the average t ime to fina l  d isposit ion .  Several months after de l iver ing your cou rse,  you wou ld  repeat those 

measu rements to see if the average t ime to fina l  d isposit ion has been reduced . 

Step S ix - Identify the S o u rces of Your  Outcome I nd icators a n d  P i lot the Data Col lection 

The sources of i nformation for outcome i nd icators are so var ied that i t  is beyond the scope of th is  paper to add ress 

them a l l .  S im i lar ly ,  thorough ly exam in i ng  data col lect ion methodologies are beyond th is paper's scope .  However ,  
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j ud ic ia l  tra i n i ng  i s  essent ia l ly  a h uman service a imed at, i n  turn , improving h uman (cou rt) services . We can categorize 

data sources for h u man service programs in to five bas ic types : records ,  specifi c  i nd ividua ls ,  the genera l  pub l ic ,  t ra ined 

observers and mechan ical tests/measurements (note 22) .  

Let us  exam ine some examples of data sources for our "Calendar Management and Delay Reduct ion"  course . 

Records: Review case filings, motions, official caseload statistics, court dockets 

Specific Individuals: Interview or administer written surveys to attorneys, litigants, court clerks, public defender 

offices, social services agency representatives. 

General Public: Citizens who have recently appeared in court can be interviewed or surveyed regarding their 

experience or waiting periods. 

Trained observers: Attend court hearings or sit in court public waiting areas and make observed measurements 

(using a stop watch, trained observers time the average number of minutes/hours citizens wait to have their case 

called or average time it takes to conduct a hearing). 

After carefu l ly choosi ng  your sources of data and data col lection methods ,  it i s  wise to "p i lot-tesf' you r  eval uat ion 

design on one o r  a very few courts . P i l ot-test ing  your eva luat ion methodology wi l l  a l l ow you to accomp l i sh  the 

fol lowing pr ior to engag i n g  in  a fu l l ,  formal eva luat ion p roject: 

1 .  You w i l l  e i ther d iscover flaws i n  you r  data col l ection methods or ,  at least ,  you w i l l  be pos it ioned to extrapo late 

from the p i lot-test experiences . Th is  a l l ows you to subsequent ly refine and improve you r fina l  program 

eva luat ion des ign .  

2 .  You wi l l  e l im inate extraneous eva luat ion processes and/or data col lect ion i n  your f inal program evaluat io n .  

3 .  You w i l l  more accurately est imate t h e  costs o f  conduct ing you r  fi na l  eva luat ion based upon you r  p i lot-test 

exper ience. This in turn a l lows to you mod ify the fina l  evaluat ion des ign to better meet you r  fund ing  real it ies 

and t ime constra in ts .  

4 .  You w i l l  have a better assessment o f  the actua l  resources (personne l , materia ls ,  budgets , i nfrastructu re) 

needed to conduct the fina l  program eva luation .  

5 .  Based upon  what i s  learned and refined dur ing you r  p i lot-test eval uat ion ,  you can more persuas ively convince 

pol icy make rs for the need to conduct the fina l  program eva luat ion . 

Step Seven - After Cond ucting the F i n a l  P rogra m  Eva luation ,  I ntegrate You r  F ind ings 

After app ly ing  the forgo ing pr incip les and suggest ions to  both you r "p i lot-test" and you r  fina l  program evaluati on ,  you 

can use you r  eva luative find ings in  many usefu l ways. You wil l  receive inva luab le feed back from you r  measu rements ,  

observat ions ,  i nterv iews and surveys . Those find i ngs can be used to improve and refine the program you eval u ated . I n  

our case examp le ,  not on ly  can the "Ca lendar Management" cou rse can b e  improved , you can a lso integrate you r  

eva luat ion fin d ings i n to actua l  cou rt p rocess ing  and case management p roceed ings .  Th is secondary benefit he lps  to 

posit ively change the adm i n istrat ion of j ust ice .  For examp le ,  lessons learned du ri ng  the eva luat ion p rocess and  the 

eva luat ion resu lts/fi nd i ngs  can be u sed to gu ide cou rt staff and j udges on an ongo ing bas is .  Shar ing the resu l ts can 

also be used to improve cou rt morale and i ncrease retent ion of employees . Where posit ive change i n  behaviors and 

act ions can be measu red , eva luat ion resu l ts can l i kewise be u sed to  promote or advance except ional  cou rt 

employees . Remember,  eva luat ion resu lts need not exclus ively  focus on areas needi ng  improvement- it can a lso  

showcase where courts a re exce l l i ng .  

Pub l ic ly shar ing your cou rt's  eva luat ion resu lts (both the  pos it ive and negative find ings)  fu rther demonstrates you r  

cou rt's commitment to tra nsparent operat ions and pub l i c  accountab i l i ty .  Al lowing the pub l i c  and pol icy make rs to 

scruti n ize you r  eva luat ion fi nd ings a lso d istingu ishes you r  court dur ing competitive pub l ic b udget ing cycles.  You w i l l  

have shown you r  progra m  does make a va l uab le  d ifference i n  terms of  measurab le and posit ive outcomes.  I t  

add it iona l ly  demonstrates your cou rt can serve as respons ib le  steward when spend i ng  its programmatic resources . Al l 

of th is can be used to persuas ively marsha l  support for i ncreased fund ing requests . These benefic ia l  byprodu cts , 

thanks to you r  p rogram eva luat ion efforts , can n ow be objectively substantiated . 
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N OTES 

1 .  For a genera l  and  p ragmat ic exam inat ion of  program eva luat ion methods and  re levant  terms defined ,  see Hatry, 

Harry P . ,  Kath ryn E .  Newcomer, Joseph S .  Wholey, eds . Handbook of P ractical Program Evaluat ion . 1  st ed . (San 

Francisco, CA: Jossey-Bass Pub l ishers ,  1 994 ) ,  3 ,  40-94 . 

2 .  Many terms and defi n i t ions used i n  th is  paper are borrowed from Measur ing P rogram Outcomes : A Pract ical 

Approach , U n ited Way of America (Alexandr ia ,  VA, 1 996) .  Copies of th is exce l lent  handbook are ava i l ab le  for 

US$25 .00 and can be  ordered by ca l l i ng  800 . 772 .0008 .  

3 .  For a cogent  ana lys is  of case stud ies that use impact eva luat ion methodolog ies , i ncl ud i ng return on i nvestment 

"ROI"  analys is ,  th is  author recommends Lawrence B .  Mohr ,  Impact Analys is For Program Eva luat ion ,  2nd ed .  

(Thousand Oaks,  Ca l iforn ia :  Sage Pub l icat ions ,  I nc . , 1 992) .  

4 .  Handbook of Pract ica l  Program Eval uat ion at 1 

5 .  An outstand ing  gu ide  to conducting  pub l i c  sector program outcome eva luat ion i s  Harry P .  Hatry and Mary 

Kopczynsk i , G u ide to Program Outcome Measu rement for the U .S .  Department of Education . (Wash ington ,  D . C . , :  

U rban I nstitute : U . S .  Department o f  Education ,  Office o f  Educat ional Research a n d  Improvement ,  Educationa l  

Resources I nformatio n  Center, 1 997 ) .  

6 .  When  appropriate , outcome evaluat ions shou ld be conducted duri ng  t he  l ife o f  and subsequent to  t he  l ife o f  a 

re lat ively long-term jud ic ia l  tra i n ing program .  Often ,  courts execute program eva luat ions on ly u pon complet in g  a long­

term p rogram .  For the purposes of th is  paper, the term "outcome eva luat ions" inc ludes both ongoing eva luat ion s  

du ri ng  the l ife o f  the p rogram a n d  post-event  eva luat ions as wel l .  Methods for both , d iscussed here in , do  not 

s ign ificantly vary .  

7 .  The term "trans it iona l  democracy" is often used by U SAID-funded and Un ited Nat ions Development P rogram­

sponsored ru l e  of  l aw i n it iatives to  describe newly emerg ing  democrat ic governments .  

8 .  See Raymond C .  Carey and Emi l  J .  P osavac, P rogram Evaluat ion : Methods and Case Stud ies , 2nd  ed . (Eng lewood 

Cl iffs ,  N .J . :  Prentice Ha l l ,  I nc ,  1 985)  at 1 6-20 

9 .  C learly ,  j ud ic ia l  educators produce an end produ ct far d ifferent  from the i r  pr ivate sector "corporate tra iner" 

co l leagues . J ud ic ia l  educators try to produce more e lus ively defi nab le "outcomes" such as improved access to j ustice, 

greater pub l ic  confidence in the cou rts ,  e l im i nat ion of cu l tura l  b ias in  judges' decis ion-making process .  These nob le  

outcomes are  hard ly  analogous to  manufactu re rs '  p roduct ion l i ne  "widgets" .  J ud ic ia l  tra in ing program outcomes are 

accord ing ly more d ifficu l t  to measure or qua l itative ly eva luate than most p rivate sector outcomes. The on ly pub l i cat ion ,  

to  t he  author's knowledge ,  devoted exclus ively to  outcome eva luat ions in  jud ic ia l  educat ion contexts i s ,  Condu ct ing 

I mpact Eva luat ion for J ud ic ia l  Branch Education , J ER ITT Monograph E leven .  M .  E .  Conner, T .N .  Langhorne .  East  

Lans ing ,  M ich igan : M ich igan State Un iversity, 2002 . Copies can be obta ined for twenty five do l lars ( U . S . )  by cal l i ng 

The J E RITT Project at 5 1 7 .353 . 8603 . Monograph E leven a lso conta ins  sample eval uat ion forms and  worksheets . 

1 0 .  See footnote 8 at 3-5 

1 1 .  Eva luat ing Train in g  P rograms:  The Four Leve ls ,  Second Edit ion, D. L .  Ki rkpatrick ( 1 998) .  See a lso ,  J ER ITT 

Monograph E leven at 7 - 1 5 for a synthes is of K i rkpatrick's fou r  l evels of eva luat io n .  

1 2 .  J E R ITT M onograph E leven a t  v i -v i i  

1 3 . For  exce l lent  exa mples of  "reaction" level eva luat ion methods and actual  "react ion" level forms ,  surveys and  

questionna i res to  measure you r  jud ic ia l  b ranch students' satisfact ion with the i r  cou rses, course materia ls and 
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instruct ion , p lease see J E R ITT Monograph One ,  J ud ic ia l  Educat ion N eeds Assessment and Eva luat ion ,  J .  K .  H u dz ik :  

East Lans ing ,  M I .  ( Repr int  1 999) .  See footnote n ine  for i nstruct ions to order  Monograph One. 

1 4 .  J ERITT Monograph E leven at v i-v i i : For specific, rep l icab le  examples of levels  two and three eval uat ion 

techn iques ,  see J E RITT Monograph One, Append ix  A 

1 5 . For a comp lete d iscussion of the TCPS and  accompanying measu res (outcome i nd icators) ,  read Tria l  Cou rt 

Performance Standards  with Commentary :  The Trial Court Performance Standards P roject. Nat ional Center  for State 

Courts . Wi l l iamsburg ,  VA. 1 990 . For gu idance as to how copies of th is pub l ication can be obta ined , cal l  the N at iona l  

Center for State Courts , 757 .253 .2000 .  

1 6 . I b i d  

1 7 . These samp le ,  abbreviated measures are borrowed from those measures that accompany t he  Tria l  Court 

Performance Standards . See footnote 1 5 . 

1 8 . See footnote 1 6  

1 9 . For a thorough d i scuss ion of wri t ing measurab le l earn ing  object ives see Curricu l u m ,  P rogram and  Facu l ty 

Development :  Manag ing  People , Process and Product, JER ITT Monograph Four .  K .  Wald rop ,  M . E .  Conner .  East 

Lans ing , M I . ,  M ich igan State ( 1 994) .  

20 .  Curricu l u m ,  Program and Faculty Development :  Manag ing Peop le ,  Process and P roduct ,  J ERITT Monograph  

Four .  K .  Wald rop , M . E .  Conner .  East Lans ing , M I. ,  M ich igan State ( 1 994 ) .  

2 1 . Gu ide to  P rogram Outcome Measu rement for t he  U . S .  Department o f  Educat ion at3 1 . 

22 . Gu ide to Program Outcome Measurement for the U .S .  Department of Educat ion at 3 1 -32 . 

=or deta i led d iscuss ion of data col lect ion methodologies and sample forms ,  surveys and qua l itative research methods 

n program evaluations  see J E R ITT Monograph E leven at 37-98 

rom Langhorne Is the co-founder of The Langhorne Group, Inc. , an international consulting firm providing a wide range of consulting services to 
�merican courts and foreign countries' "rule of law" program initiatives. Some recently completed engagements include program monitoring and 
waluation, curriculum design, and strategic planning for emerging democratic courts. An attorney, Tom Langhorne was a civil litigator with a 

1ational law firm and made formal appearances In many states' trial courts. He is currently an adjunct faculty to the University of Richmond's 
Virginia) School of Law and to Michigan State University's Judicial Administration Program. He is formerly the Director of Judicial Education for 
he Supreme Court of Virginia. In that capacity, he was charged with training all of Virginia's judges and court system personnel. The L anghorne 

:;roup's email address is rightinfo@aol.com . Tom can also be contacted 
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Features 

C o u rt  S e cu ri ty : A New Fron ti e r  For J u d i c i a l  E d u ca tors 
by Hon. Lee Sinclair, Stark County Common Pleas Court, Canton, Ohio 

Features 

• Court Security: A New Frontier For 

J udicial Educators 

Ig nore It And It Wi l l  Go Away • Thiagi  Newsletter 

"You have an emergency phone cal l . " Th is br ief message was thrust in my • To Split or Not to Spl it Infin it ives? 

hand as I stepped from the pod i u m .  I was teach ing  a course on cap ita l 

pun ishment for the Supreme Court of Oh io  Jud ic ia l  Co l lege .  I h u rr ied ly  

phoned my office . A shoot ing had occurred i n  Atlanta .  CNN had relayed 

• Using the Verb Include to Preface a 

List 

the information to my office .  I immed iately phoned C N N .  Yes ,  there have been severa l people murdered ins ide the 

Fu lton County cou rthouse .  With i n  m inu tes my office was de luged with nat iona l  media want ing to d iscuss th i s  

un th i n kab le tragedy . Judge Rowland Barnes and cou rt reporter J u l ie Ann Brandau were murdered as they sat  i n  a 

Fu lton County cou rtroom . The assai lant  overpowered a deputy wh i le  on the way to cou rt .  With the deputy's g u n ,  he  

entered the courtroom and  shot J udge Barnes and court reporter Branda u .  The assa i lant  fled the  cou rthouse 

murder ing Sergeant H oyt Teas ley as he  escaped . The events of the next severa l days l eft the jud ic iary she l l -shocked 

and numb with d isbel ief. We mourned the l oss of a co l league .  Every j udge was forced to contemplate h is or  he r  own 

vu lnerab i l i ty .  

Th is horrific event was t he  cu lm inat ion o f  severa l major cou rt i ncidents that occurred du ring February and ear ly March 

of 2005 . A few days before the Atlanta shooti ng ,  Federa l  J udge Joan  Lefkow's h usband and mother  were mu rde red in 

the judge's home by a d isgru nt led civ i l  l it igant .  Du ri ng  th is  same period , a ch i l d  support d ispute resu lted in an "attack" 

on the Smi th County Courthouse i n  Tyler, Texas .  A deranged i nd iv idua l  wear ing a bu l l et-proof vest and fi r ing a n  

assau l t  rifl e ,  waged a gun  battle on the steps o f  the cou rthouse.  Three people were ki l l ed incl ud ing t h e  gunman . At 

least fou r  others were wou nded in an attack that l itera l ly was repe l led at the cou rthouse door. I n  excess of one  

hundred rounds of  ammun it ion were fi red as the  assa i lant  unsuccessfu l ly  attempted to  storm the  Courthouse .  

Three catastroph ic i ncidents occurred i n  less than three weeks . With th i s  nat iona l  focus on jud ic ia l  and courthouse 

security, there was a wakeu p  ca l l  for the ever-growing prob lem of  v io lence d i rected at j udges and the cou rts . A flu rry 

of rhetoric fol l owed i n  the fi rst months fol l owing the events .  Federa l  and State leg is lators debated add i t iona l  fu nd ing  for 

cou rthouse security and  j u d ic ia l  safety . Soon , h owever, cou rt and j ud ic ia l  security were again on the back burner .  

Th is  " ignore i t  and it w i l l  go  away" menta l ity permeates the top ic  of  j ud ic ia l  and cou rt security .  S uch mental i ty i s  

unacceptab le and fl i rts w i th  d isaster. V io lence d i rected at j udges and the courts is a rea l  and s ign ificant i ssue every 

day in every j u risd ict ion th roughout  the Un ited States .  

The work environment of  the j ud ic iary is  not the  same as i n  years past. Today's environment i s  a stark contrast to  

preced ing  generat ions .  The cou rts are no  longer respected and revered by  some who come before our  tri buna l s .  The  

cou rts dea l  with ind iv idua ls  a t  t he  worst and l owest po ints of  the i r  l ives : people l os i ng  the i r  homes, custody d i sputes ,  

marriages fal l ing  apart ,  defendants n o t  want ing t o  retu rn to pr ison ,  defendants strung o u t  on drugs or  with s ign ificant 

menta l  health issues ,  and  people who a re j ust evi l .  The d ichotomy of a l l  th is i s  that j udges have great confidence in 

the jud ic ia l  system .  J udges respect the ru le of law. J udges be l ieve i n  the ideals of a n  open court system ,  of d u e  

process,  a n d  of fa i rn ess for a l l .  Unfortunate ly ,  j udges tend t o  assume that everyone feel s  the same way. A s  a resu lt ,  

j udges often take security for g ranted . Th is  is a nob le  but  na"ive bel i ef i n  the rea l  worl d .  

Judges are often hes i tant  t o  request a cou rse on  cou rt and personal  security . Judges know they need i t ,  yet the i r  
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unend ing fa ith i n  the goodness of the system keeps them from dea l i ng  with rea l ity. Th is is  where the rol e  of the jud icia l  

educator becomes so important .  

The Role  Of The J u dic ia l  Educator 

Jud ic ia l  educators have a l eadersh ip  rol e  in not a l l owing th i s  " ignore it and i t  wi l l  go away" mental ity to conti nue .  

Jud ic ia l  security is a crit ica l top ic deserv ing  a p lace i n  every cont i nu ing  jud ic ia l  educat ion curricu l u m .  My experience i n  

teach ing  cou rt secur ity throughout the  U n ited States for more than  a decade has been overwhelm i ng ly pos it ive. Once 

you get past the stigma of " I  don't  need to th i nk  about security , "  judges are extremely receptive to courses dea l i ng  with 

jud ic ia l  security .  

Peak I nterest But Don't Overwhe l m  

Des ign ing a cou rse on  cou rt security can i nvolve anyth ing from a one-hour  basic in troduction to  court security to  a 

mult i-day course on the u se of letha l  force and defens ive dr iv ing .  The best in i t ia l  offer ing is to start with an introdu ctory 

course . Many states are devo id of any j ud ic ia l  security curricu l u m .  Start in g  with an i ntroductory cou rse makes p ractical 

sense . A course can be t ied to some other curricu l u m  or as part of a conference that p resents many varied top ics .  

Experience has shown that a basic i ntroductory course makes a n  exce l lent  sta rt ing po int .  By acqua int ing j udges with 

court security, i t  raises j udges' awareness, peaks the i r  in terest, but does not overwhelm them . After i ntrod uctory 

courses are p resented ,  then more deta i led advanced courses wi l l  natu ra l ly  fol low. 

Plan n i ng An I ntroductory Course 

An introduct ion to cou rt security can be presented i n  as l i tt le as a s ixty to n i nty m i nute segment .  The cou rse that I 

present nat ionwide i s  t it led " I ntroduction to Cou rt Security" and cons ists of a presentation of anywhere from fifty 

minutes to as long as two hours ,  depend ing  on the needs of the part icu lar  j u risd iction . Even in such m in imal  t ime ,  the 

course can cover essential issues to ra ise the j udges' awareness on the importance of cou rt security. Basic top ics 

from hardware to practica l t ips can be i nterwoven with i n  an i ntroductory course . 

One of the b iggest comp la ints regard i ng  cou rt security courses is that they are common ly  structured to d iscuss major 

expend itures for the pu rchase of expensive equ ipment .  A d iscussion i nvolv ing magnetometers , x-ray equ ipment ,  v ideo 

surve i l l ance cameras ,  etc . is extremely important .  Every j udge needs a basic understand ing  of these items.  However, 

the response of many j udges is  that "My cou rt i s  financia l ly strapped so th is  rea l ly  does not have much relevancy to 

me." This is  a val id crit icis m .  To resolve the crit icism,  every in troductory course shou ld  spend some time on the h igh ­

t icket court security i tems;  h owever,  the  major emphasis shou ld  be on practica l ,  "beer budget" security i tems .  These 

are items and techn iques that cost l itt le or  noth i ng .  Yet ,  each marked ly ra ises a cou rtroom and a j udge's secur ity leve l . 

There is no  doubt that j udges are extremely receptive to practica l ,  l ow cost and no cost security tech n iq ues . My  

experience from coast t o  coast confirms th is receptiveness.  B ig-t icket security expend itures are important ,  bu t  t he  

practical techn iques perm it immed iate security resu l ts .  P ract ical concepts permit t he  j udge  to  develop a security 

receptive m indset. The j udge can atten d  the course and immed iately put suggest ions in to effect . There is an easy and 

qu ick "va lue use" for the informat ion . Practical techn iques develop an immed iate pos it ive frame of reference for 

want ing more security knowledge .  

Key I n  On "Beer B u dget" Tech n i q ues 

A few p ractical security concepts wil l i l l ustrate the use of practical "beer budget" techn i ques in p resent ing an 

introductory cou rse . Throughout  the Un ited States for over two hundred years , crim ina l  defendants have been asked 

to stand when they a re sentenced . This is the trad it ional  sentenc ing method . This procedu re is  fol l owed today in the 

vast majority of cou rtrooms throughout  the Un ited States . H istorica l ly  this was done to show respect for the cou rt and 

to  permit the  defendant to address the cou rt on the i ssue of  sentenci ng .  Once the defendant stands ,  however ,  the 

defendant becomes a weapon in  the cou rtroom . By s imp ly having the defendant rema in  seated du ring sentenc ing ,  the 

security i n  the cou rtroom i s  he ightened immensely .  Escape r isks reduce d ramat ica l ly ,  and assau l t  potent ia l  de­

escalates . By a s imp le no  cost means ,  the j udge cons iderably i ncreases the security i n  the courtroom . So why isn 't 

this techn ique fol lowed in every court? M ost j udges have never learned the tech n ique .  

A second "beer budget" techn ique  is  ca l led "el im inat ing weapons o f  opportun ity . "  Every cou rtroom is a haven o f  what 
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security profess ionals cal l  weapons of opportun ity. A weapon of opportun ity is an i tem that can be used as a weapon i f  

the appropr iate opportun i ty ar ises . Courtrooms are fu l l  of such weapons of opportun ity. From scissors, to water 

g lasses , to m icrophone stands and cords ,  to meta l name p lates and fi re extingu ishers ,  to name a few.  The l ist  of 

weapons can be exhaust ive. By provid i ng  the judge appropriate awareness , the j udge can retu rn to the cou rtroom and  

qu ickly e l im inate t he  weapons of  opportun ity ,  wh ich ra ises the  security level immensely .  Al l a t  no  cost. The  j udge j u st 

needs to be aware of the p rob lem and  the tech n ique  to correct the security th reat .  

One of the most practical "beer budget" techn iques is to carry a cel l  phone.  On the bench , in  the Courthouse hal l ,  i n  

the car ,  o n  t h e  n ightstand , the cel l  phone i s  a g reat security too l . Everyone has a cel l  phone ,  b u t  most fa i l  t o  recogn ize 

its security val ue .  As an  example ,  in the cou rthouse when wal ki ng  the ha l l ,  a j udge cou ld  be accosted by a d isgrunt led 

party . The j udge may be able to retreat behind a c losed door.  A cel l  phone provides an  immediate veh ic le to 

commun icate for hel p .  At home,  a cel l  phone should a lways be with i n  arm's reach . An assai lant  i n  you r  home m ay 

force the judge to vacate a room or  the house .  Land phone l in es may be cut .  The cel l  phone p laces he lp  wit h i n  reach . 

A s imp le use of an  everyday item that makes a j u dge m uch more secure .  

There a re vol umes o f  practical suggest ions l i ke t h e  preced ing  techn iques .  These "beer budget" techn iques make 

every j udge and courtroom safer  and more secure .  These suggestions i nvolve the courtroom, the cou rthouse , and  the 

iudge's surround ings outs ide  the cou rthouse . At the conclus ion of a successfu l i ntroductory security cou rse,  a j udge  

w i l l  d ra matica l ly be ab le  to  increase security both i ns i de  and  outs ide the  cou rthouse .  M uch can be  done  at l ittl e  o r  n o  

cost .  Th is i s  an  admirab le goal for such a m i n ima l  investment o f  t ime a s  part ic ipat ing i n  an  i ntroductory cou rse . M ore 

important ly ,  a judge w i l l  develop a new awareness that security is a constant and real concern . 

I Am A Bel iever 

� decade ago security cou rses for j udges were fa i rl y  novel . My cou rse at the Nat ional  J ud icial Col lege was an 

anomaly .  Now everyone acknowledges the need for th is  important cu rricu l u m .  Courses are start ing to  appear 

throughout the U n ited States . Th i s  trend wi l l  on ly i ncrease in the years to come.  P rogressive j ud ic ia l  educators wi l l  be  

:m the  cutt ing edge of  th is  new front ier of jud ic ia l  edu cation . 

Severa l years ago ,  a j udge phoned my office and left a voicema i l .  As I p layed the vo icema i l  message, I cou l d  n ot he lp  

Ju t  sm i le .  The message was as fol l ows : "You know, I sat  through you r  secu rity course a t  the  Nat ional  J ud ic ia l  Co l lege 

:md thought  that i t  was i nformative bu t  wou ld  never app ly to me .  Wel l ,  a crim ina l  defendant in  my cou rt has j ust been 

nd icted for hatch ing  a p lot to k i l l  me . I was a skept ic when I went through the course . Now I am a bel iever ."  He lp make 

�very j udge a be l iever .  

�EE SINCLAIR is a Judge o f  the Stark County Common Pleas Court, General Division, in Canton, Ohio. H e  has served several terms a s  
4.dministrative Judge a n d  h a s  also served as the Court's Presiding Judge o n  several occasions. H e  earned his J.D. from the University o f  A kron, 

�chool o f  Law, where he was a m ember of the Editorial Board of the Akron Law Review. He was also named the Outstanding Law Student. He is 
�urrently a faculty member for the National Judicial College. He is also a frequent faculty member for the Supreme Court of Ohio Judicial College, 

'he Ohio Academy of Trial Lawyers, the Ohio State Bar Association, as well as many other organizations. He is known nationally as a judicial 
wucator and has taught throughout the United States. Judge Sinclair has acted as a consultant for national television networks, newspapers and 

nagazines on judicial topics. Judge Sinclair is also the author of numerous published legal texts and many published articles. He has consulted 
1ationwide with law enforcement and court systems on security issues. He may be contacted for assistance at: Judge Lee Sinclair, Stark County 
'::ourt of Common Pleas, 115 Central Plaza, North, Canton, Ohio 44702; 330-451-7790; email: Judge1@co.stark.oh.us 
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Thi a g i  N ews l etter 

The fol l owing issues of  the Th iag i  Gameletter - - serious ly fun activi t ies for 

tra i ners, faci l itators ,  performance consu ltants ,  and managers -- are now 

ava i lab le :  

• August 2008 

• September 2008 

• October 2008 
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G E T  I T  W R I TE :  T o  S p l i t  o r  N o t  t o  S p l i t  I nfi n it i ves? 
by Nancy L. Tuten, PhD, and Gayle R. Swanson, PhD 

Most of us were taught  ( i f  we were taught  g rammar at a l l )  never to sp l i t  

Featu res 

• Court Security: A New Frontier For 

Judicial Educators 

• Th ia gi Newsletter 

• To Split or Not to Split Infinitives? 
inf in it ives, but  writers have been sp l i tt ing them anyway-even long before 

• Using the Verb Include to Preface a 
the creators of the Star Trek series provided us  with the often-quoted 

phrase "to bo ld ly go where no man has gone before ." Those of us who 

were taught that the sp l it i nfin it ive is  anathema m ight  wel l  benefit from 

List 

examin i ng the or ig i ns  of th is  ru le  and cons ider ing cases where we might ,  with good reason , be excused for ignor ing i t .  

What i s  an  i nfi n itive? 

D ictionary defi n i t ions of the word infinitive wil l make a reader's head sp in , so suffice i t  to say here that the i nfin i t ive is 

the form of the verb that has the to i n  front  of i t :  to walk, to run, to play. { I nfi n it ives do not funct ion in sentences a s  

verbs b ut rather a s  adverbs , adjectives , o r  nouns-but th is  issue is  a topic for another d iscussion a l together . )  T o  sp l i t  

an  i nfin i t ive i s  to put  a word or words between the i nfin i t ive marker-the word to-and the root verb that  fol l ows i t ,  as 

in  "to bo ld ly go." Here ,  the i nf in i t ive to go is  being sp l it by the adverb boldly. 

What a re the orig i n s  of the never-spl it-a n -i nfi n itive rule? 

�lthough we do  not know for certai n  how th is  ru le  came about ,  the commonly he ld  theory is that it evolved from an 

effort to make Eng l i sh  g rammar funct ion i n  the same way that Lat in g rammar does : i n  th is  classical language ,  an 

nfin it ive is a s ing le word and therefore cannot be sp l i t .  In h i s  Columbia Guide to Standard American English 

[ 1 993) ,  Kenneth Wi lson notes , too , that the ru l e  may have g rown out  of d i scuss ions about the "proper" p lacement  of 

adverbs in  a sentence . Regard less of its o ri g i ns ,  however, th is  "ru le" has been the source of much d issens ion between 

:hose who val ue  adherence to trad i t iona l ly accepted pr inc ip les at al l costs {often ca l l ed "prescriptivists") and those who 

11a l ue ,  above al l  else, c lari ty and readab i l ity . 

i/Vhen s h o u l d  we avoid s p l itti n g  an  i nfi n itive? 

3ecause an  i nfin it ive expresses a s ing le  idea ,  a u n it of thought ,  we try to keep its two parts-the marker to and the 

·oot verb that  fol l ows it-together  i f  we can .  After  a l l ,  our  job as writers is  to make our  reader's job as easy as poss ib le ,  

and keep ing  log ical u n its of thought  i ntact genera l ly p romotes that  effort. Most writers wou ld  agree that  the fol l owing 

;entences conta in i ng  sp l i t  i nfin it ives a re awkward-or at least not  as readab le  and c lear  as the " improved"  sentences 

:hat fol l ow (the i nfin it ives are underl i ned ) :  

• She agreed to  q u ickly and qu iet ly leave the  room . 

• She agreed to l eave the room q u ick ly and q u iet ly . 

• We shou ld  try to whenever poss ib le  avoid sp l i tt i ng  i nfin i tives . 

• We shou ld  try to avo id  sp l i tt i ng  i nfin it ives whenever poss ib le .  

n other cases ,  however, moving  a mod ifier  to  a posit ion outs ide of an infin it ive resu lts i n  a sentence that is e i ther  less 
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c lear o r  more awkward than i t  was when the infin it ive was sp l it .  Cons ider ,  for example ,  these sentences (both the  

i nfin it ives and  the adverbs a re u n de rl ined ) :  

• The mu l ti p le-choice items on t h e  test were determ ined to  adequately assess content-area knowledge .  

• The m u lt ip l e-cho ice items on the test were determined to assess adequately content-area knowledge.  

• The m u l t ip le-cho ice items on the test were determ ined adequately to assess content-area knowledge .  [We 

can not  tel l  if adequately mod ifies determined here or assess . ]  

• The m ul t ip le-choice i tems on the test were determined to assess content-area knowledge adequately. [Th i s  

opt ion is  acceptab le ,  a l though  the adverb is  n o t  as close t o  t h e  i nfin it ive as we m ight prefer . ]  

• Even i n  the twenty-first centu ry, human be ings a re unab le  to fu l ly comprehend the vastness and comp lex i ty of 

the u n iverse . 

• Even i n  the twenty-fi rst century ,  h uman be ings a re unab le  fu l ly to comprehend the vastness and comp lex i ty of 

the u n iverse . [Th i s  construct ion is just p la in  awkward . ]  

• Even i n  the twenty-fi rst centu ry ,  h uman be ings a re unab le  to comprehend the vastness and comp lexity of the 

un iverse fu l ly. [Here the mod ifier fu l ly is very far removed from the word i t  mod ifies , comprehend . ]  

So what  d o  we do? 

C..s Ralph Waldo  Emerson po inted out ,  "a fool i sh  cons istency is the hobgobl i n  of  l itt le m inds" ("Self-Rel iance," 1 84 1  ) ,  

N i th  the key word here be ing foolish . Avo id i ng  sp l it i nfin i tives is  not fool ish when we are writ i ng  a h i gh-stakes 

:locument-say, for examp le ,  a letter of app l ication for a job-because the reader of that document may wel l  b e  

;omeone who immed iately d ism isses a l l  i nfin it ive sp l i tters a s  careless rubes u nworthy o f  be ing h i red . (We a l l  know 

;uch rig id peop l e . )  

3 u t  i n  many cases , w e  d o  not have to  contort a sentence just t o  avoid  sp l i tt i ng  an i nfin i t ive with an adverb . One ed itor 

:�t the h igh ly  respected U n ivers ity of Ch icago P ress , pub l isher of The Chicago Manual of Style, 1 5th ed it ion , has  

;ummed u p  the matter wel l :  "euphony or  emphas is or  clarity or a l l  th ree can be improved by  sp l itt i ng  the  i nfin it ive i n  

;erta in s ituat ions" ( CMS FAQ). And even the most infl u ent ia l  style gu ides do acknowledge the fact that avo id i n g  sp l it 

nfin it ives at a l l  costs can sometimes l ead to awkward constructions .  

rhose of us  here at Get  I t  Write m ust confess,  though ,  that we are st i l l  loath to sp l i t  an i nfin it ive . G iven the two 

�xamples above , where the vers ions conta i n i ng  sp l i t  infi n it ives seem clearer than the ones that avoid the sp l i t ,  we 

Jur ists wou l d  recast the sentences to avoi d  the i nfin i tives ent i re ly :  

• The Department of Educat ion determined that the mu l t ip le-cho ice items on the test adeq uately assess content­

a rea knowledge .  

• Even i n  the  twenty-first century ,  h uman be ings cannot fu l ly comprehend the  vastness and complexity of the 

u n iverse . 

!:\las ,  some l i ngu ist ic trad i t ions d i e  hard !  

!;) 2008 Get I t  Write . Pu rchase o u r  book o f  writ in g  t ips a t  http://www.getitwriteonline.com/cho ice.htm (ava i l ab le  on  

::::0-ROM) .  Subscribe to  receive ou r  month ly writ i ng  t i ps  v ia e-mai l  at http://www.getitwriteonl ine.com/Signup.cfm. 
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F e a t u re s  

GET I T  WRITE :  U s i ng the Verb Include to P refac e  a L ist  
b y  Nancy L .  Tuten, PhD, and GayleR. Swanson, PhD 

Consider the fol lowi ng  sentences , both of wh ich use the verb include. Are 

they log ical and  c lear? 

1 .  Committee meet ings wi l l  focus on  the fou r  centra l components of 

systemic reform , wh ich i nc lude leadersh ip ,  po l icy, de l ivery 

i nfrastructure and  n etworks , and employee performance .  

Features 

• Court Security: A New Frontier For 

Judicial Educators 

• Thiagi Newsletter 

• To Split or Not to Split Infinitives? 

• Using the Verb Include to Preface a 

List 

2 .  The s ix steps i n  the process o f  formatt ing text as smal l  cap ital letters i n  MS Word incl ude  the fol l owin g :  ( 1 ) 

typ ing the text in a l l  l owercase letters , (2) select ing ( i .e . ,  h i gh l ight ing)  the text, (3)  cl icking  the "Format" menu ,  

(4) c l ick in g  "Font" i n  that menu ,  (5) cl ick ing the "Smal l  caps" box i n  the "Effects" l ist , and (6) c l ick ing the "C lose" 

button . 

Here i s  the bottom l i ne :  

• We shou l d  use t he  verb include t o  preface a l ist that i s  not exhaustive-that i s ,  one nam ing  on ly a l im ited 

number  of the items that cou ld  poss ib ly be named i n  the part icu lar  context . 

• We shou ld  use the appropriate form of the verb to be (e . g . ,  is/are, was/were, will be, has/have been) to p reface 

a l ist that is exhaust ive-that i s ,  one naming a l l  of the items that are poss ib le  to name in the part icu lar  context .  

If we read the  defi n i t ions of incl ude  i n  reputab le d ict ionaries-includ ing  Merriam-Webster 's Collegiate Dictionary ( 1 1 th 

3d it ion , 2003) and the American Heritage Dictionary of the English Language (4th ed i t ion ,  2000)-we see that the verb 

nc lude is in no way synonymous with the verb are .  The American Heritage states that inc lude means "to take in o r  

:;omprise as a part o f  a who le  o r  g roup . "  L ikewise Merriam-Webster 's emphasizes that " I nclude suggests the 

:;onta inment of someth i ng  as a const ituent ,  component ,  or  subord inate part of a la rger who le . "  

rhus ,  in  sentence 1 above , the statement " the fou r  central components of  systemic  reform i ncl ude" contrad icts i tself. I f  

:here a re i ndeed fou r  components and  the sentence l i sts a l l  fou r  of  them ,  then the l ist is  exhaustive and the sentence 

;hou ld read 'The fou r  central components of systemic  reform are . "  

Sentence 2 i s  a lso confus ing  and i l log ical because i t  says , i n  effect, that "the s ix steps i ncl ude  the fo l lowing s ix steps . "  

3ecause the l ist is exhaust ive-that is , the sentence l i sts a l l  s ix steps-the log ica l  verb choice i s  are: 'The s ix s teps  i n  

: he  process . . .  are the fol l owing . "  Cons ider these sentences as examples :  

1 .  The crucial e lements of the p roposal inc lude the statement exp la in i ng  the p urpose of the p roject and the 

b reakdown of the specific ways i n  wh ich the funds  are to be spent .  

2 .  The crucial e lements of the p roposal are a statement of the pu rpose of the p roject and a descript ion of the  

specific ways i n  wh i ch the  funds  are to  be spent .  

n sentence 1 above , the po int  made by the verb include i s  that the proposal has many "crucia l  e lements" and that 

hese two specific ones are examp les of those n umerous e lements . In  sentence 2 ,  the verb are tel ls  us  that the 

) roposal has exact ly two "crucia l  e lements" and that they are the ones described here .  Here is  another set of 
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3Xamp les : 

1 .  Keynote speakers for the conference wi l l  i ncl ude  Barkley Amos ,  p res ident of the N at ional Center for An ima l  

Rescue ,  and Dr .  Good ing B rown , cha i rman of  the Col lege of  Veter inary Medic ine at the  Un ivers i ty of 

Pawtucket. 

2 .  Keynote speakers for the conference w i l l  b e  Barkley Amos , president  o f  the N at iona l  Center for An ima l  Rescue ,  

and D r .  Good i ng  B rown , cha i rman o f  the Col lege o f  Veter inary Medic ine a t  t h e  U n ivers i ty o f  Pawtucket. 

rhe f irst sentence above tel l s  us  that the conference w i l l  have more than two keynote speakers . The second sentence 

e l l s  u s  that the conference wi l l  have on ly these two keynote speakers .  Here i s  yet another set of examples :  

1 .  Requ i red repo rts inc lude the checkl ist for the profess iona l  development qua l ity assurance i nd icators and  the 

summary on  the use of  funds for cou rses and i nstruct ional  materia ls .  

2 .  Requ i red reports are the checkl ist for the p rofess iona l  development q ua l i ty assurance i nd icators and the 

summary on  the use of  funds for courses and i nstruct iona l  materia ls .  

!he fi rst sentence above says that many reports are requ i red and that  two of  them are "the checkl ist" and "the 

•ummary . "  The second sentence says that exact ly two reports are requ i red , namely "the checkl ist" and "the summary . "  

)ne fi na l  note : 

'Ve shou ld not add the phrase "but not l i mited to" when we use e ither the verb include or the verbal including because 

o do so wi l l  create a redundancy :  the idea that what is be ing spoken about is "not l i m ited to what i s  actua l ly  sa id"  i s  

1 herent i n  the mean i ng  of  the  word include i tself. 

"he on ly i nstan ce in wh ich the phrase " inc ludes but is not l i mited to" i s  acceptab le i s  i n  a legal document or a p iece of 

iri t ing that seeks to resemble one .  Legal documents are often in tent iona l ly and excess ively redu ndant i n  the i r  attempt 

o prevent every conceivab le misread ing  of a passage .  Because many peop le  do  be l ieve that a l is t  fo l l owing the word 

1c lude is exhaust ive , l awyers must resort to redundancy to foresta l l  even the remote poss ib i l i ty of a m is interpretat io n .  

1 nearly every other p rofessional  context , however, w e  shou ld avoid such ph rases a s  " inc ludes b u t  i s  not l im ited to" 

tnd " includ ing  but not l im ited to . "  

� 2008 Get I t  Write . P u rchase our  book of writ ing  t ips at http://www.getitwriteon l i ne .com/cho ice .htm (ava i lab le  on  

:D-ROM) .  Subscribe to  receive our  month ly writ ing  t i ps  v ia e-ma i l  at http://www.getitwriteo n l i n e.com/Signup.cfm . 
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P ost-Co nfere n c e  Review 

Worki n g  the P l a n n i n g T a b le for J u di c ia l E d ucati o n  
by Lee Ann Barnhardt, Director of Judicial Education, North Dakota 

In the open ing  p lenary session Dr. Ronald Cervero encouraged jud ic ia l  

educators to plan responsib ly for jud ic ia l  education by th ink ing  pol i tica l ly .  

Cervera sa id educational leadersh ip  i s  crit ical for the adm i n istration of just ice 

and p lanners need to identify p ractical strategies for con necting  the dots of 

pol it ical knowledge and educationa l  p ract ice .  He said educators should 

negot iate responsib ly and get the righ t  people to the tab le .  

Accord ing to Cervera educators who th ink  pol it ica l ly assume that j ud ic ia l  

education produces d iverse benefits for mu lt i p le stakeholders and resu lts 

from a pol i tical p lann ing  p rocess. 

'Col laboration and mu lt ip le  stakeholders i s  key,"  he sai d .  ''You need i nput 

early and shou ld focus on relationsh i p  bu i l d i ng .  You need to look at the end 

users of the system and get the i r  i nput . "  

He outl i ned fou r  areas of  focus for a successfu l p lann ing tab le :  

• Mapping Stakeholders' Agendas: Education ,  pol i t ica l ,  socia l  and 

economic 

Post-Conference Review 

• Working the Planning Table for Judic ial 

Education 

• Education as a Strategic Leadership 

Tool 

• Plenary Session 

• Live and Let Live? A Facilitated 

Discussion of the F il m  The Laramie 

Project 

• The Role of Judicial Educators 

Assisting Foreign Language Interpreters 

• Offering a Successful Self-Represented 

Litigant Program 

• Experiential Education in Action 

• Office for Victims of C rime, J E P  

Module Curriculum 

• Continuing the Dialogue 

• Tech nology as a Learning Tool 

• The Interrelationship  of P rofessional 

and Personal G rowth 

• Seeing Power: How wi l l  po l it ical re lationsh ips shape agendas at the table 

• Knowing  Your P lann i ng Vis ion :  Whose agendas matter? 

• Negotiat ing Respons ib ly: Shap ing the tab le to your vis ion 

Cervera said jud ic ia l  educators need to deal with pol i tics with a "B ig P" as wel l  as po l i tics with a "l itt le p" through 

·elationsh ips and negotiations .  Who needs to be there? Why do they need to be there? How do you get them there? 

In summary, he sa id  the three i mportant  competencies for jud ic ia l  educators are techn ica l sk i l l s ,  po l it ical analyses and 

strategies, and educational  vis ion .  
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Post-Conferen c e  Review 

E d u ca t i o n  a s  a S trate g i c  L e a d ers h i p  T o o l  
by Lee Ann Barnhardt, Director o f  Judicial Education, North Dakota 

El izabeth Eva n s ,  educat ion admin istrator for the Trial Courts of Maricopa 

County in Arizona,  d i scussed how her office looks at educat ion more 

broad ly than a train i ng  funct ion by pa i r ing strateg ic p lann ing  and 

educat ion . 

Evans sa id as profess iona ls ,  jud icia l  educators have mastered the art of 

iUd ic ia l  educat ion and  now need to more fu l ly explore the science .  By 

science she means a systems approach that is con nected to the 

:>rgan izat ion's m iss ion and goals .  

The education department  of Maricopa County began its strateg ic 

:> Iann ing in  2006 when a consu ltant was h i red to craft a cohesive court­

N ide strateg ic p lan .  Evans  sa id  partneri ng  educat ion with strateg ic 

:> Iann i ng  pos i t ions educat ion to p lay a centra l  role  i n  faci l itat ing  the 

:;reat ion of long range p lans .  

Evans outl i ned some steps for gett ing started with strategic p lann i ng :  

• Clarify the  overarch i ng  strateg ic goals o f  t he  organ ization 

• C learly art icu late the m iss ion of the educat ion department 

• Bu i l d  an  educat ion d epartment v is ion 

• Develop strateg ic  goals for educat ion 

P ost-Conferen c e  Review 

• W o rk i n g  t h e  P l a n n i ng T a b l e  for J u d i c i a l  

E d u cati o n  

• E d u ca ti o n  as  a Strate g i c  L ea d e rs h i p  

Too l  

• P l e na ry S e ss i o n  

• L i v e  a n d  Let L ive? A F a c i l itated 

D i s c u ss i o n  of t h e  F i l m  T h e  L a ra m i e  

P roject  

• T h e  R o l e  of  J u di ci a l  E ducators 

Ass i st i n g  F o reign Lan gu a g e  I nterpreters 

• Offe ri n g  a S uccessfu l S el f-Rep r e s en t e d  

L i t i g a n t  Program 

• Experi e n ti a l  E d uc at i o n  i n  Act i o n  

• Office for V i ct im s  of C r i m e ,  J E P  

M o d u l e  C u rr i c u l u m  

• C o n ti n u i n g  t h e  D ia l o g u e  

• T ec h n o l o g y  as a L e a r n i n g  T o o l  

• T h e  I nt errelat ion s h i p  of  P rofe s s i o n a l  

a n d  P e rs o n a l  G rowth 

• Estab l i sh  effective p rocesses i ncl ud i ng best p ractices and evidence based approaches 

• Al ign educat ion activit ies with organ izat ional  goals 

She gave a number of exa mples of how educat ional  act ivit ies were t ied with organ izationa l  goals such as recru it i n g  

:md retai n i ng a q ua l ified workforce, b u i ld i ng  leadersh ip  potent ia l , creat ing  a cu l tura l ly competent  cou rt ,  i ncreasi n g  

Jub l ic  access , a n d  enhanc ing case management processes . 

�ccord ing  to Evans ,  s i nce strateg ic p lann ing  has been i n  p lace ,  the educat ion department is seen as purposefu l and  

:;entral t o  t he  organ ization 's  ab i l ity t o  a rt icu late and  promote agency goa ls .  She sa i d  i t  has  a lso clarified t he  educat ion 

:;taft's v iew of their rol e  and enhanced job satisfact ion . 

The key to effectively pa i r ing strateg ic p lann ing  and educat ion is leadersh ip , "  she sai d .  "Execut ive leadersh ip  m u st 

:�dopt the ph i l osophy that education i s  the common thread that provides contin u ity and d irect ion . Educat ion must  be at 

:he p lann ing tab le . "  

Return to Top 

Page 1 of 2 



�ASJE News, Fall 2008 

NASJENews Quarterly 
ducu l i l  th e J::ducu!nr -. in cc' 1 V - 5  

I ndex I News I Resources I Features I Post-Con ference Review I C o m m e nt s ?  

Post-Co nfere n c e  Review 

P l e n a ry  S e s si o n  
by Melody Luetkehans, Program Attorney, National Judicial College 

Almost everyone  i n  the room had heard parts of the story . Those that sat 

through the p revious n ight 's movie knew most of the facts , at least those 

Facts as seen through  the eyes of M oises Kaufm a n ,  who wrote and  

d i rected The Laramie Project, the 2002 movie about the  murder .  Others 

Nho weren 't q u ite aware of the story l ine ,  came because they had heard 

�ood th ings about these d ay-after-the-movie d i scuss ions with sess ion 

faci l itators Kel ly  Tait  (note 1 )  and J oseph Sawyer (note 2 ) .  

These "movie n ights" a nd  t he  subsequent d iscussion sess ions ,  are the 

d ivers ity port ion of NASJ E 's yearly conference and are genera l ly wel l  

3ttended . A contemporary movie is  shown chosen for its dep ict ion of 

11ar ious aspects of b ias and  d iscri m ination .  In the day-after sess ion ,  Ta it 

3nd Sawyer d i scuss with the aud ience the movie 's characters , scenes and 

:op ic relevance to  our  da i ly  l ives . The i r  efforts are a imed at u rg ing  the 

Jart ic ipants to  become sensit ive not  on ly to  potent ia l  b ias i n  our  j ud ic ia l  

�ducators and teach ing  m ateria ls ,  but  to our own act ions and responses . 

P ost-Co n fe re nce Review 

• Work i n g  t h e  P l an n i ng T a b l e  for J u di c i a l  

E d u ca t io n  

• E d u cati o n  as a Strate g i c  Lea d ers h i p 

Too l  

• P l e n a ry S e ss i o n  

• L i v e  a n d  Let L i v e ?  A F ac i l itated 

D i s c u ss i o n  of  t h e  F i l m  The L a r am i e  

P roje ct 

• T h e  R o l e  of J u d i ci a l  E d u cators 

Ass ist in g  F o re ign L an g u ag e  I nt e r preters 

• Offe ri n g  a Successf u l S e l f-Repre s en t e d  

L i t i g a n t  P ro g ra m  

• E x p e ri e n t i a l  E d u ca ti o n  i n Actio n  

• Offic e  for Vict i m s  of C r i m e ,  J E P  

M o du l e  C u r r i c u l u m  

• Cont in u i n g  t h e  D ia l o g u e  

• Tec h n o l og y  as a Learni n g  T o o l  

• T h e  I nterrelati o n s hi p of P rofe s si o n a l  

;owever, th i s  year's sess ion  was d ifferent .  The speaker that day wasn't a n d  P e rs on a l  G rowth 

fa it  or Sawyer, nor a j ud ic ia l  educator, col lege professor, or a NASJ E staff 

nember.  Rather ,  the speaker was an unassum ing  soft-vo iced , m idd le-aged woman int imately i nvolved with the 

novie's p lot .  The speaker was J udy Shepard ,  mother of Matthew Shepard ,  the 2 1 -year o ld  col lege student  who was 

xuta l ly  beaten and left to die t ied to a catt le fence i n  rura l  Laramie ,  Wyoming ,  and whose murder the movie dep icted . 

Nhat made th is  movie d iffe rent from any other  movie about a mu rder? You see, Matthew Shepard was k i l led because 

1e was gay. 

fh is  year marks the tenth year s ince his death . I n  those ten years M rs .  Shepard "has become a wel l -known advocate 

'or LGBT (note 3 )  r ights ,  part icu larly  issues relat ing to gay youth . She i s  a prime force beh ind the Matthew Shepard 

=oundation , wh ich supports d iversity and tolerance i n  youth organ izat ions" (note 4 ) .  The foundat ion's goal  i s  to 

'rep lace hate with understand i ng ,  compass ion , and acceptance" (note 5 ) .  She was at NASJ E to share her  story and  

ns ights with those i nd iv idua ls  charged with educat ing  t h i s  nat ion's judges .  

)ften ,  when horrib le  th ings happen to a person ,  there i s  an  attempt to process those events b y  tel l ing  the story over 

md over aga i n .  I t  wou l d  have been u nderstandab le to hear M rs .  Shepard repeat a worn tale of gr ief, anger and  

'rustrat ion . Amazing ly ,  her  ta le was no t  a repeat o f  past trava i l s ,  but  one of  a person who  has  fought through the pa i n ,  

:mger ,  and  exhaustion  to  a rrive at a p lace o f  mora l  strength and convict ion . She  shared with t he  aud ience no t  on ly  

Jarts o f  t he  tale  not to ld i n  t he  movie ,  but  a l so  her conclus ions as  to  t he  social and cu l tura l  s ign ificance of  t he  event .  

3he ident if ied the subt le ,  and  often not so subt le ,  d ifferences i n  the way d iscrim inat ion against homosexua ls  is  treated . 

3he qu iet ly d i scussed how cultura l ly imbedded homophobic b ias i s  i n  our  society, too often wrapped i n  the c loak of 

·el i g ious dogma and therefore , in se lf-perceived r ighteousness .  She po inted out that ant i -gay crimes have yet to be 
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taken as ser ious ly as other  hate-based crimes (note 6) .  She d iscussed her strugg le to add these v io lent  acts , 

motivated by the vict im 's  sexua l  or ientat ion , to existing  "hate crime" legis lat ion .  Current ly ,  federa l  as wel l  as many 

state l aws do  not treat such crim ina l  acts as the more ser iously recogn ized "hate crime" . Th is e lement a lone a l lows 

many to overlook the ant i-gay basis of these crimes .  With h u mor and steely determinat ion , Mrs .  Shepard ,  a self­

declared non-pub l ic  speaker, fi n ished to a stand ing  ovation .  

To date , th is session was o n e  of NASJE 's best a n d  sets the bar for j ud ic ia l  education o n e  notch u p .  I t  reminds us  that 

our jobs go beyond schedu l ing  seminars and p ick ing facu l ty to the heart of the materia l  being taught and to the 

necessity for being m indfu l  of the effect of the human e lement in  everyth ing we do .  

The D ivers ity Committee wou ld  l i ke to  thank  the Wi l l iams I nstitute for a l l  the i r  hard work in  secur ing the J udy Shepard 

presentat ion . 

For more information about the Matthew Shepard Foundat ion , v is i t  www.matthewshepa rd.org. 

NOTES 

1 .  Kel ly  Tait i s  a professor of commun icat ions at the Un iversity of Nevada ,  Reno .  

2 .  Joseph Sawyer is the  D istance Learn i ng Manager a t  the  N at ional  J ud ic ia l  Col lege,  Reno ,  Nevada .  

3 .  LGBT stands for lesb ia n ,  gay, b isexua l , t ransgender-transsexual i nd iv idua ls .  

4 .  Wikiped ia art ic le "Matthew Shepard" .  ( 1 0/2008) 

5 .  www . MatthewShepard .org 

5 .  For example ,  in hous ing the federa l ly p rotected classes are race , gender ,  color ,  rel ig ion , hand icap ,  fami l ia l  status ,  

and  nat ional or ig i n .  Sexual or ientat ion is no t  a federa l ly  protected class i n  housi ng .  

Retu rn to Top 

C opyrig ht 1999-2008, Nati o n a l  Associat ion of State Jud ic ia l  E d u cators 

Co ntact Wtb Developer 

This  Website is updated quarterly by NASJ E .  

T h e  op in ions exp ressed herein d o  not necessar i ly reflect t h e  views o f  t h e  Nat ional  Association o f  State J u d ic ia l  E d ucators. 

Page 2 of 2 



�ASJE News, F all  2008 

NASJEN ews Quarterly 

'Y Kelly Tait 

illovies can reach v iewers at the i r  cores ,  creating  the potent ia l  for a 

leeper understand i ng  of issues and  perspectives . I n  look ing at how fi lm  

:an be used to teach d ivers ity issues i n  j u d ic ia l  educat ion sess ions , 

lart ic ipants at NASJ E's 2008 Annua l  Conference jo ined i n  a faci l itated 

l iscussion of The Laramie Project, a movie based on events that fol l owed 

he brutal m u rder in 1 998 of Matthew Shepard ,  a gay col lege student i n  

.aramie ,  Wyom ing .  T he  d iscussion was fac i l itated by  Joseph Sawyer, 

�JC Program Manager ,  and by Kel ly Ta it ,  commun icat ion consu l tant .  

-he movie i s  a n  award winn i ng  fi l m  described on  the HBO website as "a 

Jroundbreak ing HBO F i lm event that recreates the efforts of a New York 

heatre troupe to shed l i gh t  on  a western town's loss of i nnocence 

a l lowing a hate crime perpetrated on  a 2 1 -year-o ld Un ivers i ty of Wyoming  

;tudent . "  (htt�ww_w.hbo,�_qmJ.ftlmillaramiil) 

-he movie takes a somewhat d ifferent tack i n  explor ing th is  shocking 

:rime by focus i ng  on  the react ions of the i nterv iewers ( the theatre troupe 

nembers) and  the react ions of the in terv iewees (res idents of Laramie ,  

P os t-Conference Review 

• Work i n g  t h e  

E d u ca t io n  

• E d u c a ti o n  a s  a 

T o o l  

S e s s i o n  

T a b l e  fo r J u d ic i a l  

• L i v e  a n d  L e t  L i v e ?  A F ac i l i tated 

D is c u s s i o n  of t h e  F i l m  T h e  L a ra m i e  

P roject 

• T h e  Roie  of J ud i c i a l  E du c at o rs 

• Office for V i ct i ms of 

Modu l e  C u rri c u l u m  

a n d  P e rs on a l  G rowt h  

J E P  

Too!  

of  P rofes s i o na l 

rom ranchers to shopkeepers to bartenders to teachers and students ) .  Mo ises Kaufman ,  the writer and d irector of The 

.aramie Project (both on stage and on  fi lm ) ,  sai d ,  "Th is  is not about the case . Th is  is about the town : why d id th i s  

1appen here , what  a re peop le  say i ng ,  how do  they fee l  and th i n k  about  what happened . "  

)ne of  Laramie 's s logans is  "Wyoming 's Hometown , "  and by deta i l i ng  the react ions of  peop le  to  the cr ime i tse l f, to 

tomosexua l i ty in genera l ,  and  to each others' react ions ,  i t  encou raged d i scussion of commun it ies and  att i tudes .  

-h rough th is approach , i t  seemed less an  " iso lated i nc ident" and more "th is cou ld happen anywhere , "  with the added 

Jd ic ia l  educat ion perspective of "what can we do  about it?" 

"he d iscuss ion inc luded the i ntersect ion of homosexual ity with other d ive rs i ty factors such as rel i g ion ,  socioecon o m ic 

�lass ,  and geograph ic  reg ion . I t  focused i n  on  the d ifficu l ty of teach ing  about th i s  area of d ivers ity i n  part icu lar ,  part ly 

>ecause of some of those i ntersect ions .  

"he role  of  the j ud ic ia l  educator was h i gh l i ghted through d iscussion of  a c l i p  of  the fi l m  i n  wh ich one in terviewer says ,  

1fter some part icu larly  harsh remarks about homosexua l ity by the person she's i nterv iewing , " I  let h im say that to me,  

md I d idn 't say anyth ing back . "  What is  our  rol e  as educators? When do we need to let others speak the ir  m inds i n  

>rder to understand the i r  perspectives even i f  w e  strong ly d i sagree with those perspectives? And how do  we most 

�ffectively teach about d iversity to ensure equa l  j ustice for everyone? The purpose of faci l i tation of d iscuss ion was 

1ddressed , a long with ideas for add i t iona l  methods of teach i ng  about homosexua l ity and other issues that affect the 

reatment of  part icu lar  g roups i n  ou r  society at the i nd iv idua l , commun ity, and j ud ic ia l  leve ls .  
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The session wrapped up by touch i ng  on  what's come out  of Matthew Shepard 's death that has a posit ive impact, 

incl ud i ng  a ra ised level of awareness and hate crime leg is lat io n .  For more on th i s  and on other methods for effect ing 

more change ,  go  to the homepage of the M atthew Shepard Foundat ion at www.matthe wshe pard.org/. 
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by Cheryl Lyngar 

Franny M .  Haney ,  M a nager  of J u d ic ia l  B ra n ch E d u cation in the 

Ad m i n istrative Office of the Courts i n  De laware and the D i rector of  

Delawa re's Certified I nterpreters' P rogram a n d  Cata l i n a  J .  N ata l i n i ,  a 

Certifie d  I n te rp reter a l so from Delaware presented information a n d  facts 

on u s i n g  certifie d  i nterpreters in cou rt .  

M s .  Haney i n trod u ce d  the topic by g i v i n g  a short synops is  o f  t h e  certified 

interpreters p rogra m .  S h e  exp l a i n ed h ow a g ro u p  of fou r  states , 

M i n nesota, N ew J e rsey, O regon a n d  Was h in gton with the h e l p  of the 

N at iona l  Center for S tate C o u rts ,  org a n ized and fou n ded The Consort i u m  

for State Court I nterp reter Certificat ion i n  1 995 .  There a re n ow 41  states 

that are mem bers of the consort iu m .  Each state has its own ru les a n d  

reg u l at ions for certify i n g  the i r  i n terpreters a n d  t h e  consort i u m  is  try ing to 

fin d  com m o n  g ro u n d  so that  certificat ions i n  o n e  state a re a lso accepted i n  

other states . A cou rt i nterpreter m o d e l  g u i d e  was written i n  1 996 and was 

Jsed by the states as a model  to organ ize a n d  start the ir  i n te rp reters 

�rogra m s .  

P ost-Co n fe re n ce Revi ew 

• Worki n g  t h e  

E d u cati o n  

T a b le for J u d i c i a l  
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Tool 

• P l e n a ry  S e s s io n  
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D i s c u s s i o n  of t h e  F i l m  T h e  L a ra m i e  

P roject  

• The Ro l e  of J u d i c i a l  E d u c at o rs 

F o re i g n  

a S uccessfu l s"':lt-"'1"'nr<>•••"n·tr>rt 

Exper i e n t i a l  E d uc at i o n  i n  Actio n  

• Offic e  for V i ct i m s  of C r i m e ,  J E P  

M o d u l e  C u rr i cu l u m  

• C o n ti n u i n g  t h e  

Toot  

• The of P rofes s i o n a l  

a n d  P e rs o n a l  G rowth 

M s .  Haney wen t  o nto exp l a i n  that state j u d ic ia l  educators work to p rod uce m ateria l s  for j udges a n d  cou rt staff to assist  

them i n  workin g  with m i no rity or fore i g n  spea k ing  i n d iv idua ls . There is  a lso a n eed for i nte rpreters for the d eaf and the 

::;onsort i u m  a n d  state e d u cators a re a l so workin g  on p rov i d i n g  i nterpreters for the d eaf. She responded to a q u est ion 

about when there wou l d  b e  u n ified regu lat ions for certified i nterpreters by say ing  that the consort i u m  is  worki n g  o n  that 

issue ,  b u t  that i t  may be f ive or ten years b efore nat ional  stan d a rd s  wou l d  be d rafte d .  

Ms . Cata l i n a  N atal  i n a  tal ke d  t o  t h e  part ic ipants from a certified i n terpreter's p o i n t  o f  view a n d  exp l a i n e d  t h e  rol e  of the 

i nterpreter i n  cou rt .  M s .  Nata l i n a  sh owed a v ideo of a cou rt i nterpreter i n  a cou rt setti n g .  She exp l a i n e d  the d ut ies of a n  

i nterpreter and t h e  eth ics i n volved i n  s u c h  a n  i m portant ro l e .  M a ki n g  s u re that everyth i n g  is  i nterpreted for the 

defe n d a nt a n d  prosecut ion a n d  making s u re to a d d ress the judge i n stead of others i n  the cou rt  are some of t h e  

fun d amental  r u l e s  of i n terpretin g .  

The Cou rt I n terpretati o n  p roject l i n k  (ht�1[W\�NVJ��(!QJ�li.fi��,Q.rglD....R��ear�blCQ.Y.ritot�rp_,_lltm1) fou n d  u nd e r  N CSC 

Projects o n  the N at iona l  C enter for State C o u rts web site (l:ltlt:EI/www�oJt:Ji�Qil!Jrr@_.QJg) has a l l  the informat ion  n eeded 

to start a cou rt i n te rp reter certificat ion progra m .  Th i s  s i te a l so conta i n s  l i n ks to rel ated i nformat ion , m ater ia l  o n  testi n g  

and any other i nformation that m a y  be n e e d e d  t o  be a certifie d  i n terpre ter .  
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Post-C o nfe re n c e  Review 

M o d e l  C u rri c u l u m D e m on st ra ti o n : Offeri n g  a S u ccessf u l 
S e l f-Re p re se n t e d  L i t i ga n t  P ro g ra m 
by Lee Ann Barnhardt, Director of Judicial Education, North Dakota 

The C o u rtroom C u rr icu l u m  i ntrod uced at a Nat ional  J u d ic ia l  Confe rence 

o n  Leaders h i p ,  E ducat ion a n d  Cou rtro o m  Best P ractices i n  Self­

Represented L i t igatio n  at H a rvard i n  2007 was m odeled by J udge Karen 

Adams i n  "Offer ing a S uccessfu l Self Represented L i t igant Progra m . "  

J u d g e  Ada m s  u sed t h e  m ateria ls  a n d  PowerP o i nt s l i des that are ava i l a b l e  

thro u g h  t h e  S elf- Represen ted Lit igat ion N etwork a t  

www.selfhelpsupport.o rg a n d  expl a i ned how they h ave been adapted 

for Arizon a .  

The developed cu rricu l u m  inc ludes 1 90 s l i d es w i t h  teach i n g  n otes , 32 

video c l i ps a n d  s uggested act ivit ies such as rol e-play scripts a n d  

hypothetica l s .  A nati o n a l  bench g u ide is  a l s o  ava i l a b l e .  

J u d ge Ada m s  sa id  Arizo n a  has geared i t s  tra i n i ng toward civ i l  cases,  

wh ich i s  where they typ i ca l ly h ave m o re self-re p resented l it igants .  She 

sa i d  the most com m o n  case types are fam i ly ,  p robate , and ch i l d  s u p port .  

P ost-C o n fe re n ce Review 

• W o rk i n g  the P l a n n i n g  T a b l e  for J u di ci a l  

E d u cat io n  

• E d uc a t i o n  as a Strat e g i c  L e a d e rs h i p  

Tool  

• P l e n a ry  S e ss i o n  

• L i v e  a n d  L e t  L i v e ?  A F ac i l i tated 

D i s c u ss i o n  o f  t h e  F i l m  T h e  L a ra m i e  

P roject  

• T h e  R o l e  of J u d i ci a l  E d ucators 

Ass i s t in g  F o re ig n  L a ng u a g e  I n t e r p reters 

• Offe r in g  a S uccessf u l S e l f-Re p r e s en t e d  

L i t ig a n t  P ro g ra m  

• Exper i e n t i a l  E d u ca ti o n  i n  Act i o n  

• Offic e  for Vict i m s  o f  C r i m e ,  J E P  

M o d u l e  C u rr ic u l u m  

• C o n t i n u i ng t h e  D i a l og u e  

• Tec h no l o g y  a s  a L e a r n i n g  Tool 

• T h e  I nterre l ation s h i p  o f  P rofe s si o n a l  

a n d  P e rs o n a l  G rowth 

"Educators s h o u l d  looks at  the n u m be rs i n  the i r  states and see h ow many part ies are n ot rep resented by atto r neys . I t  

got our j udges'  attent io n , "  she sa id . 

The cu rricu l u m  beg i n s  with looking at the i mpact of self-re p resented l it igants on the cou rt system a n d  m oves i n to 

eth ics a n d  e n s u ring  n e u tra l ity.  Judge Ada m s  sa id  ta l k i n g  about  neutral engagement is a b ig part of the tra i n i n g , as wel l  

as i n cl u d ing information about  t h e  ABA M o d e l  Code a n d  relevant case law. 

"Ou r  j u dges s h a re what i s  going o n  i n  the i r  cou rts a n d  h ow i t  t ies i n to access to j u st ice .  They u n dersta n d  there i s  a 

d ifference between what attorneys a n d  cit izens expect from the system , "  s h e  sa i d .  "They are learn i n g  what they can 

a n d  can 't d o  u nder the j u d ic ia l  code of con d u ct a n d  are deve lop ing the i r  own sty le of engagement ."  

Other  top ics covered i n  the tra i n in g  are tech n i q ues for sett ing the sta g e  a n d  i nvo lv ing cou rt staff, exp l a i n i n g  t h e  

hear ing process ,  art icu l at i n g  the d ecis ion  o r  o rd e rs fro m  t h e  bench , d ea l i n g  with d ifficu l t  l it igants,  resolv in g  ba rr iers to 

com p l i a nce ,  a n d  prepari n g  parties for the next steps in the i r  case s .  

J u d ge Ada m s  said i n c l u d i n g  tra i n i n g  o n  com m u n icat ing  effectively is k e y  to a successfu l program o n  self-re p re s e nted 

l it igat ion .  She said they have brought in experts to tal k  with j udges about  l iste n i n g  ski l l s ,  non-verba l  com m u n icat io n ,  

a n d  work ing with i nterpreters o r  part ies with l i m ited E n g l ish profic iency .  

T h e  cu rricu l u m  a l s o  i n c l u d e s  sect ions on evident iary issues,  cases w i t h  o n e  s i d e  represente d ,  a n d  deal i n g  w i t h  d ifficu l t  

attorneys a n d  other d ifficu l t  s ituat ion s .  
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'We h ave inc luded a sess ion on self- represented l i t igants i n  o u r  new j u d g e  tra i n i n g  and have woven i t  th ro u g h  oth e r  

tra i n i n g  sess ions , "  s h e  sa i d .  "You have t o  rem i n d  everyon e  o f  the b e nefits of addressi n g  t h e  issu e  o f  self-represented 

it igants and then b reak i t  d own . Th i s  s u bj ect i s  i m po rtant for al l  of u s . "  
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) ost-C onfere n ce Review 

f:xper ie n ti a l  E d u ca t io n  i n Acti o n  
w Kelly Tait 

� l ivel y  sess i o n  on experient ia l  educat ion was cond u cted by Maggie 

: i m i n o ,  CJ E R  S u perv is ing  Educat ion S pecia l ist ,  at NASJ E ' s  2008 An n u a l  

�onference i n  P h i lade l p h i a .  T h e  benefits o f  i nteractive learn i n g  a n d  many 

�xperient ia l  learn i n g  techn iq ues were i l l u m in ated thro ug h  a ser ies of 

iCt ivit ies a n d  d iscuss i o n s ,  cu l m in at i n g  i n  the Experient ia l  Learn i n g  

)pport u n i ty ( E L O )  o f  a wal k i n g  tou r  o f  d owntown P h i la d e l p h i a .  

r h e  n eed for o p e n i n g  exercises/icebreakers to pr ime you r  learners was 

>oth demonstrated and d iscussed . " P ri m i n g  the learner' '  was rel ated to 

<ol b 's learn i n g  c i rcl e ,  with the a rea from Concrete Experience (feel i n g )  to 

�effective Observat ion (watch i n g )  ident if ied as key to the p rocess.  

i!'l s .  C i m i n o  reviewed the benefits of active learn i n g ,  i n cl u d i n g  i n creased 

ransfe r  of learn i n g ,  deepened retent ion ,  and u s i n g  the g ro u p  p rocess to 

; u pport soci a l  learn i n g .  In add it io n ,  ways to address potent ia l  p itfa l l s  

e lated t o  active learn i n g  were cons idered . Part ic ipants d iscussed t i m i n g  

> f  act iv it ies,  i n structi o n s ,  c l e a r  learn i n g  o bject ives,  mon itor ing d u ri n g  

ictivit ies ,  a n d  a strong d e brief, d rawin g  o n  exa m p l es they h a d  actua l ly 

�xperienced . 

P ost-Co n fe r e n c e  Revi ew 
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E d u catio n  

• E d ucati o n  as a Strategi c L e ad e rs h i p  

Too l  

• P l e na ry Sess i o n  

• L i v e  a n d  Let L i v e ?  A F ac i l i tate d 

D i sc u ss i o n  of  the F i l m  The Larami e  

P roj e ct 

• T h e  R o l e  of J u d i ci a l  E d u cators 

Assi s ti n g  F o re ig n  L a ng u a g e  I n te rpreters 

• Offe r i n g  a S u ccessful S e l f-Represe nt e d  

L i t ig a n t  P r o g ra m  

• Exper i e n t ia l  E du c a t i o n  i n  Act i o n  

• Offic e  for Vict i m s  o f  C r ime, J E P  

M o d u l e  C u rr ic u l u m  

• C o n t i n u i n g  t h e  D i a l o g u e  

• Tec h n o l og y  as a L e a r n i n g  Tool 
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a n d  P e rs on a l  G rowth 

Jart ic ipants i n  the session were active ly  e ngaged th roughout  the sess ion , from the icebreaker to react ions to fi l m  c l i p s  

o a learn i n g  g a m e .  The p l a n n i n g  a n d  p reparat ion for the wal ki n g  tou r  wrapped u p  the morn i n g  sess ion , a n d  

>artici pants experie n ced the city i n  the afternoon w i t h  a n  eye towa rd deve l o p i n g  other experient ia l  l earn i n g  

>pportu n it ies i n to the i r  futu re tra i n i n g s .  

l h e  sess ion p rovided v i v i d  exa m ples a n d  concrete g u i d e l i nes for i n co rporat ing  exper ient ia l  learn i n g  i nto j u d ic ia l  

ld u cation session s .  
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Post-C o n fe re n c e  Review 

M o d e l  C u rr ic u l u m  D e m o n st ra t io n  I I :  Office for V ict i m s  o f  
C r i m e ,  J E P  M od u le C u rr ic u l u m  
by Cheryl Lyngar 

Ms.Trudy G regorie ,  Ms.  Denise Dancy a n d  M r. Kev i n  Bowl i n g  were a l l  

:>resent t o  u nvei l  a new e d u cationa l  tool for j udges a n d  cou rt person nel  a s  

.vei l  as  other p rofess i o n a l s  w h o  seek t o  i m p rove t h e  treatment o f  crim e  

v ict ims thro u g h o u t  the cou rt a n d  probat ion p rocesses .  The n ew d raft 

J u d ic ia l  Educat ion P roject p u b l icat ion , "J u stice I s n 't Served unt i l  the Cr ime 

llict ims Are" i s  sponsore d  by the Office of Vict ims of C ri m e , with i n  the 

:)ffice of  J u st ice P rog ra m s ,  U . S .  Department of J u st ice,  as  wel l  as other 

1ationa l  org a n izat ions s u ch as , J u st ice So lut ions ,  NASJ E a n d  the 

C..merican Paro le a n d  P robat ion Associat ion . The p roject a l so inc ludes a 

22-member cross-d isc ip l i nary Advisory Board rep resent ing the j u d ic iary ,  

aw enforcement ,  prosecut ion , v ict i m  assistan ce p rofess ionals  and crim e  

t ict ims ,  cou rt a d m i n i strat ion , probat ion , j u d ic ia l  educators a n d  a l l ied j ust ice 

3gencies.  

fhe d raft p u b l ication conta i n s  1 9  m od ul e s  that i n c l u d e  t imely refere n ces to 

xecedent-sett ing  law re levant to cr ime v ict im 's statutory and constitut io n a l  

· ights;  strateg ies for i n novative p rogram a n d  agency p o l i cy development 

·elevant  to crime vict ims ;  a n d  a wide ran g e  of "promi s i n g  p ract ices" that 

m p rove vict i m ' s  r ights and serv ices with i n  cou rts and probation agencie s .  

Post-Confe r e n ce Revi ew 

• Worki n g  t h e  P l a n n i n g  T a b l e  for J ud i c i a l  

E d uc a t i o n  

• E d ucat io n  as a Strate g i c  Lea d e rs h i p 

Tool 

• P l e n a ry S e ss i o n  

• Live a n d  Let Live? A Fac i l i tated 

D i s c u s s i o n  of  t h e  F i l m  T h e  Lar am i e  

P r oject 

• T h e  R o l e  of J u d i c i a l  E d ucators 

Ass is t in g  F o re i g n  L an g u ag e  I nter p re t ers  

• Offe r i n g  a S uccessfu l S el f-Represe nt e d  

L it ig a n t  Program 

• E x p e r i e n ti a l  E d u c a t i o n  in  Act i o n  

• Office for Vict i m s  o f  C r ime, J E P  

M o d u l e  C u rr i c u l u m  

• C o n t i n u i n g  t h e  D i a l og u e  

• Tec h n o l og y  as a Lear n i n g  Tool  

• The I nterrelati o ns h ip of P r ofes s i o n a l  

a n d  Personal  G rowth 

)en ise Dancy d iscussed the i m po rtan ce of j u d ge s  a n d  the i r  leadersh i p  i n  the courtroom . She stressed that a j u d ge's  

xoactive rol e  i n  d ea l i n g  with v ict ims can assure that  a l l  j u st ice offic ia ls  w i l l  i m p lement  v ict ims'  r ights .  When there i s  a 

)OS it ive i mpact of v ict i m ' s  r ights ,  v ict ims perceive a better resu l t  whe n  i n  cou rt a n d  the i r  frustrations a re d ecreas e d , 

Nh ich i n creases the i r  part ic ipat ion i n  the p rocess . 

fh is  p u b l icat ion exp l a i ns how to m a inta i n  the ba lance of victi ms'  and d efendants'  r ig h ts .  The cu rricu l u m  a lso 

3dd resses specia l  needs v ict ims s u ch as c h i l d  v ict i m s ,  o l d e r  v ict ims ,  non-Eng l ish  speak ing vict i m s ,  a n d  m inor i t ies . I t  

3 1so  exp l a i n s  that  most  cr imes are n ot stranger  cri mes , a n d  spec ia l  care needs to b e  ta ken wi th  these vict im s .  V i ct im s  

'ee l ings about the i r  cou rt p rocess is  u s u a l l y  based on t h e  process not t h e  outcom e  i n  the ir  cou rt experience .  

fhe d raft p u b l icat ion wi l l  b e  presented a t  tra i n i n g s  aro u n d  t h e  nat ion a n d  p i l ot tested before i t  i s  com p l eted a n d  

xinted . Den ise Dancy wi l l  b e  post ing  t h e  tra i n i n g  opportu n it ies on t h e  J E R I TT webs ite . 

=or more information about  the J u d ic ia l  E d u cat ion P roject a n d  th is  p u b l ication contact J u stice So lut ions ,  I nc .  at  

NWW.ju sticeso lut ions.org or the Nat iona l  Center  for State C o u rts at www.ncsc.org. 
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"est-Confere n c e  Review 

C o n ti n u i ng t h e  D i a l o g ue 
i>y Michael Roosevelt 

:>n M a rch 1 8 , 2008,  Senator and president ia l  can d idate Barack Obama 

je l ive red a maj o r  speech on race and race relat ions ,  "A More Perfect U n i o n . "  

r h e  s peech attem pted t o  captu re t h e  com p lexity o f  race and racism and 

:1sked every American to conti n u e  a d ia logue on race . P lanners for th is  

rear's NASJ E Conference i n  P h i ladel p h ia took serious ly  Obama's  cal l  for a 

::ont i n u i n g  d ia logue on race by offering a cou rse based on the speech . 

rhe facu l ty structu red the cou rs e ,  Conti n u i n g  the D ia logue,  a ro u n d  a series 

)f  faci l itated d i scussion q u estions .  Before asking the fi rst q uestion , co-facu lty 

1!1 ichael Roosevelt  of C a l iforn ia  and James D rennan of North Caro l ina  

�xp la i ned why the speech was chosen . The speech was selected because i t  

!Vas de l ivered i n  P h i ladel p h i a ,  the conference host city and because of the 

� ity 's h istory of racia l  tens ion . I n  1 98 5 ,  the city's M ayor gave permiss ion for 

ts po l ice department to bomb the controversi a l  g ro u p ,  M . O.V. E ,  leve l i n g  an  

mti re b l ock i n  a n  h i storic African American ne igh borhood . I n  the 1 960s and 

ros African American i nmates part ic ipated i n  toxi c and d e b i l itat ing 

)harmaceutical experi ments at  H o l mesb u rg P rison i n  P h i lade l p h i a .  (See 

�l ien M. H o rn b l u m 's book, Acres of Skin: Human Experiments at 

�olmesburg Prison: a Story of Abuse and Exploitation in the Name of 

\Aedical Science, 1 998 . )  

P ost-C onference Review 

• Worki n g  t h e  P l a n n i n g  Tab le  for J u d ic i a l  

E d uc at i o n  

• E d ucat ion  as a Strateg i c Lea d e rs h i p  

T o o l  

• P l e n a ry Sess i o n  

• Live and Let L ive? A F a c i l i tated 

D i s c u ss i o n  of the F i l m  T h e  L a ra m i e  

P roject 

• T h e  R o l e  of J u d i c i a l  E d ucators 

Assist in g  F o re i g n  L a n g uage I nterpreters 

• Offe r i n g  a S uccessfu l S elf-Represented 

Lit ig a n t  P ro g ra m  

• Exper ient ia l  E ducati o n  i n  Actio n  

• Offi c e  for Victim s  of C r i m e ,  J E P  

M o d u l e  C u rr i c u l u m  

• Conti n u i n g  the D i a l o g u e  

• Technology as a Lear n i n g  Tool 

• T h e  I n te rre l at i o ns h i p  of P rofes s i o n a l  

a n d  P e rs o n a l  G rowth 

) u ri n g  the cou rse,  p a rtici pants d iscussed selected excerpts from the speech , the p rob lem of race, and how the s peech 

n ight  be u sed in j u d ic ia l  ed ucati o n .  Part ic ipants suggested that the speech be used as part of a l aw and l iterature 

�ou rse ,  i n  a p rogram for cou rt staff or even i n  law schoo l .  Most agreed that the speech-one as po l i tical  as th i s  o n e­

las to be carefu l l y  p lan ned and faci l itated to be effective . S i nce the speech was po l i t ica l ,  partic ipants fel t  it s h o u l d  b e  

)alanced b y  other great speeches.  Wh i l e  facu l ty d i d  n o t  h ave t i m e  t o  d i scuss othe r  speeches as part o f  t h i s  cou rs e ,  a 

ew were incl u d ed i n  the program b i nder.  

= inal ly ,  i f  the cou rse were to be offered i n  the fut u re ,  facu l ty wou l d  l i ke enough t ime for a more in-depth treatment  of 

op ics l i ke the one p resented d u ri n g  th i s  cou rse . 
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Post-Confere n c e  Review 

Tech no l og y  as a Lear n i n g  T o ol 
by Joseph Sawyer, Distance Learning, Technology, and Faculty Development Manager 
r>lational Judicial College 

A.s j u d ic ia l  e d u cators , we a l l  know that the u s e  of techn ology i n  the 

:::l assroom has beco m e  u b i q u itou s .  U nfortun ate ly ,  tech n o l ogy d oes n ot 

a lways enhance an e ducat iona l  p resentat ion . D u ri n g  the recent NASJ E 

a n n u a l  confe rence i n  Aug u st ,  I had the opportu n i ty to d iscu ss the effective 

Jse of classro o m  technology.  

fwo tech no log ical i n n ovat ions used i n  the classroom inc lude P owerPoint  

and the use of e lectro n i c  g ro u p  response syste m s .  PowerP o i n t  is  so 

Jervas ive i n  e d u cati o n a l  sett ings ,  that  as learners ,  we have come to  

3xpect the s l ow a n d  p a i nfu l "death by P owerPoinf' at each presentat ion . 

3ut PowerPo int  can be an effective tool to e n h a n ce the educat ional  

3Xperience if u sed correct ly .  

Nhat  we a l l  m ust  remember is  that  PowerPoint  is  on ly  a too l .  I t  does not  

·ep lace the p resenter.  Rather ,  i t  ass ists i n  com m u n icat i n g  key po ints in  

xder to increase the learner's u n d e rsta n d i n g  a n d  com p rehens ion . 

P ost-Confere n ce Review 

• Worki n g  t h e  P l a n n i n g  T a b l e  for J u d i c i a l  

E d uc at io n  

• E d uc a t io n  a s  a Strate g i c  L e a d e rs h i p  

T o o l  

• P l e na ry S e s s i o n  

• L i v e  a n d  Let L ive? A Fac i l itated 

D i s c u s si o n  of the  F i l m  T h e  Laram i e  

P roje c t  

• T h e  R o l e  of J u di c i a l  E d uc at o rs 

Assi st i n g  F o r e i g n  L an g u ag e  I nt er p reters 

• Offer in g  a S u c c essfu l S elf-Rep resent e d  

L i t i g a n t  P r o g ra m  

• E x p e ri e n t i a l  E d uc a t io n  i n  Act i o n  

• Office for Vict ims of C r i m e ,  J E P  

M o du l e  C u rr ic u l u m  

• C o n t in u i n g  t h e  D ia l o g u e  

• Techn o l o g y  as a Learni n g  Tool 

• T h e  Interre l at io n s h ip of P rofes s i o n a l  

;ow m any t imes have w e  a l l  seen a p resenter p l ace the i r  ent i re n a rrative , a n d  P e r s o n a l  G r owth 

IIford for word , i n to a ser ies of PowerPoint  s l ides? To m a ke m atters worse , 

nany p resenters fee l  the need to a b u se the a n i mat ion a n d  sound effect features of PowerPoint ,  wast ing val u a b l e  t i m e  

3nd inte l lectu a l l y  n u m b i n g  the a u d ience .  

�t t h e  Nati o n a l  J u d ic ia l  C o l lege,  w e  h ave worked with o u r  facu l ty t o  develop a l ist  o f  1 5  P owerPoint  t ips .  T h e  "Ti ps" 

�mphasize the fact t h at P owerP o i n t  i s  on ly  a tool .  They take into acco u n t  the learn i n g  chal lenges,  such as col o r  

J l i n d ness,  d i m  p rojectors ,  i neffective classroom des ig n ,  etc. that w e  a l l  face a s  educators . 

n add it ion to P owerPo int ,  I a lso d i scussed h ow to effectively u se an e lectro n i c  g ro u p  response syste m .  A resp o n s e  

;ystem a l l ows a presenter to i n stant ly po l l  a n  a u d ience o f  learners .  For exa m p l e ,  a presenter teach i n g  a seg m e n t  o n  

;ha racter evid e n ce c a n  a s k  the classroom p a rt ic ipants if a p i ece of evid e n ce is  a dm is s i b l e  or inadm iss i b l e .  T h e  

nstructor c a n  s h ow a g ra p h  of the part ic ipants '  responses . As the cost o f  g r o u p  response system s  has d ecreased , 

nore and m o re SJ E s  have access to the eq u ipment .  W h i l e  a response system can e n h a n ce the l earn i n g  envi ro n m e n t  

3nd create a n  active learn in g  experience, u sed i n correct ly,  i t  c a n  b o g  d o w n  a presentat ion and d istract from t h e  

Jresenter's learn i n g  o bject ives . 

=or cop ies of The Nat ional  J u d ic ia l  C o l l ege's 1 5  P owerPoint  Tips as wel l  as m aterial  on the effective use of a n  

� lectro n ic g ro u p  response syste m ,  p l ease contact Joseph Sawyer by e-mai l  a t  sawyer@judges.org.  
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Post-Co n feren ce Review 

T h e  I nterrel at i o n sh i p  of P ro fes s i o n a l  a n d  P e rs on a l  
G rowth 
b y  Lee Ann Barnhardt, Director of Judicial Education, North Dakota 

Is the b o u n d a ry b etwee n  your  profess ional  work a n d  persona l  l ife 

becom i n g  b l u rred ?  Have you stopped address i n g  you r own need for 

:>rofessional  g rowth a n d  deve lopment? Dr. Cathy Zeph from Loyol a  

U n ivers i ty d i sc ussed these a n d  oth e r  issues fac ing  profess ionals  i n  a 

:::o m p l ex worl d i n  the c los i n g  p lenary of the NASJ E An n u a l  Confe rence .  

'L ife i s  ho l ist ic,  n o t  d u a l i st ic , "  s h e  sa i d . ''Tech no log y  m a kes i t  easier to 

::ross boundaries a n d  we n eed s k i l l s  to h e l p  us acknowledge or  b ridge o u r  

:> rofess iona l  a n d  persona l  l ives ."  

Jr .  Zeph based her  sess i o n  o n  fou r  e lements :  s p i ri tual ity, authent ic ity, 

<nowing oneself and tra n s i t io n s .  She said i t  i s  i m portant  to see work as a 

:> lace of conti n u ed g rowth a n d  wisdom a n d  reco m m en d e d  the book The 

tJ.rt of Waking People Up: Cultivating Awareness and Authenticity at Work 

)y Ken neth C l o ke a n d  J oa n  Goldsmith . S h e  sa id  we need to change the 

Nay we work a n d  act  by chang i n g  h ow we respond to entry into a n ew 

s i tuat ion ,  o u r  a s p i rations , feed back,  change,  leaders h i p ,  fa i l u re ,  a n d  

s u cces s .  How we resp o n d  to each of these m o m ents i n  o u r  l ives 

::leterm i nes if  we s h ri n k  or expand o u rselves . 

P ost-C on fe re n ce Revi e w  

• Worki n g  t h e  P l a nn i n g  Table  for J ud i c i a l  

E d u cati o n  

• E d ucati o n  a s  a S t rategi c  L e a d e rs h i p  

Tool  

• P l e n a ry S e ss i o n  

• L i v e  a n d  Let  L ive ?  A Fac i l itated 

D i s c u s s i o n  of t h e  F i l m  T h e  Larami e  

P roject 

• T h e  R o l e  o f  J u d i c i a l  Educators 

Assi s ti n g  Foreig n  L a ng u ag e  I nter p re t ers 

• Offe r i n g  a Successful S e l f-Represented 

L i t i g a n t  P r o g ra m  

• E x p e ri e n t i a l  E d u c a t i o n  I n  Act i o n  

• Office for Vict i ms of C r im e ,  J E P  

M o d u l e  C u rr i c u l u m  

• C o n t i n u i n g  t h e  D i a l o g u e  

• Tec h n o l o g y  as a L e a r ni n g  Too l  

• T h e  I nt e rre l at i o n s h i p of P rofes si o n a l  

a n d  P e rs o n a l  G rowth 

ro h e l p  us act in a way that leads to g rowth , Dr. Zeph s u ggests that we look at h ow we tel l  our own stor ies.  S h e  

ntroduced a L ife S p ira ls exercise a n d  as ked part ic ipants to tel l  t h e i r  story by a n swer ing a series o f  q u est ions start i n g  

Nith themselves at the center o f  the s p i ra l  a n d  m ov i n g  outward to fam i ly ,  ethn icity, fa ith , ed ucati o n ,  p hysical  

:::h a racterist ics, vocat ion , p rofess iona l  and civ ic com m u n it ies ,  earth , and fin a l l y  the u n ivers e .  

Jr .  Zep h  said tak ing  t ime to reflect h e l ps i n d iv id u a l s  u n d e rsta n d  the i r  world thro u g h  vario u s  contexts a n d  g ives them a 

1ew or deeper u n derstand in g  for fut u re act io n ,  both perso n a l l y  a n d  p rofess iona l l y .  The context she reco m m e n d e d  for 

:h is  reflect ion inc lude the fo l l owi n g :  

• Tradi t iona l  Context: What is  y o u r  perspective o f  j u d ic ia l  ed u cat ion? 

• Socio-Cu ltura l  Context: Who are the people you serve i n  you r  work? 

• I n st i tut ional  C ontext : What is  the i n st i tut ion a l  sett i n g  i n  which you work? 

• Personal  Context : What is  you r  persona l  b io g raphy? 

• N at u ra l  World Context:  In  what area of the cou nty a m  I worki n g  and l iv i n g ?  

f h e  idea i s  to cons ider  h ow t h e s e  var ious contexts i m pact o r  cha l lenge o u r  perspectives o n  our  l ives a n d  o u r  

Jndersta n d i n g  of t h e  ro les we p l a y .  Th is reflect ion  p rocess is  des igned to g ive a n ew u n d e rstand i n g  o f  t h e  exper ience,  

ssue,  con ce rn , or  work i n  wh ich you a re engaged . 

Page 1 o f 2 


